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ASSOCIATED CANADIAN
THEOLOGICAL SCHOOLS

RES 500 Research Strategies 1 Credit
Fall 2008 Wm. B. Badke
Syllabus

"A poorly planned research project will take three times as long to complete as you think
it should. A well planned project will take only twice as long."

-- Martin Raish

|. Course Description

A study of the basic strategies required for tHeative researching of a wide variety of
topics. Areas covered include topic viability, &ion of materials in several formats,
computer database searching (including the Intgrreeiding strategies, note
organisation, and the outlining and writing proesss

[l. Course Objectives

The student will:
A. demonstrate the ability to formulate a stratéayy research;
B. demonstrate the ability to make a topic viate organise its sub points;
C. demonstrate an appreciation for planned rekdemsm topic to completed project.
lll. Textbook

The textbook for the course is:

William B. Badke.Research Strategies: Finding your Way through tliermation Fog,
3 edition Lincoln, NE: Writers Club Press, 2008 (obtainalstenf the TWU Bookstore).

PowerPoint slides from the class are available at
http://www.acts.twu.ca/lbr/RES500Slides.pAtflash tutorial on plagiarism is available
at: http://www.acts.twu.ca/lbr/Plagiarism Short.swf
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V. Course Assignments

Before you begin doing assignmeriis,sure that you have activated your TWU e-mail
account (mytwu.ca)Contact the ACTS Admissions office for this infation if you

don’t already the necessary information, becauseisier name and password from your
TWU e-mail account will be needed to get into mahgur databases.

In this course, there will be an assignment dubeabeginning of each class except the
first and last classes. Each of these assignmelhise worth 8% of the course work.
Your final paper will be worth 15% and the bookieav will be worth 5%. ALL
ASSIGNMENTS MUST BE COMPLETED IN ORDER TO PASS THIOURSE.

NOTE:I will be grading by the letter grade system rath&an by numeric score.Your
marks will be based both on the completeness d&f assignment and upon evidence
shown of good analytical thinking. Normally a B#lwdicate competent completion,
A- or A will indicate excellent completion, and #ngg less than B+ will indicate that a
problem was observed.

A. Assignments Due at Class Time

INSTRUCTIONS: 1. Stay with the same topic througtho

2. If you do notieaan assignment ready at class time, or if you are
not present during the class, you will still neectdmplete the assignment, but you may
have your grade reduced.

There is now an assignment template for each claassignment below at:
http://www.acts.twu.ca/L BR/Res500templatesFall200Btm

Simply select the template you need, then copy ampaste it into your word
processor.

The assignments are as follows:

FOR BEGINNING OF CLASS 2: (ReadResearch Strategiepp. xvii-xviii, 1-14 and
answer questions 2-9, 11-12 from the study guidpawe 14.

FOR BEGINNING OF CLASS 3: (ReadResearch Strategiepp. 15-31, 177-187.
Indicate in your assignment that this reading heenldone.)

1. State a topic for which you are doing a substanéis¢éarch essay in another
course you are taking this semester (or if younatedoing a paper, choose a topic
of interest to you).
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2. Read enough information from your topic from aslesvo specialised reference
sources (not general encyclopaedias) to get a ngi#maowledge of it. If you'd
like a list of religious reference books in ourleotion, organized by subject
discipline, go tohttp://www.acts.twu.ca/LibraryHandbook.html#REFERERN
For a list of reference books in many subjectsiogo
http://www.twu.ca/library/reflist.html

3. Summarise in about half a page what you've leafread your reference sources
(your working knowledgelijsting the reference sources you us¢NOTE: If you
could not find a suitable reference source, usatanductory chapter from a
recent book. Journal articles are usually notfaéht this stage. Reference books
either in print or in electronic versions are predd. If you use Wikipedia, use it
with caution, recognizing that it is an encyclogedieated by its users and not
always reliably.

4. List 4-5 possible research questions, in quesbom f related to the topic that
might be suitable for an essay on the topic. Tlyge®stions should deal with one
aspect of the topic, as narrowly as possible. Bmyld not be easy to answer,
nor should they be intended to describe what eadly known. Try to make them
as analytical as possible.

FOR BEGINNING OF CLASS 4: (ReadResearch Strategiegp. 96-119. Indicate in
your assignment that this reading has been done.)

1. Go to the sitehttp://www.vts.intute.ac.uk/detective/index.hirtiie home of the
tutorial entitled, The Internet Detective. Do theorial, reading all the material
and doing all the quizzes. Indicate on your assigmirthat you have done the
above reading, and have completed The Internetcbete

2. To increase your working knowledge of your topie,adsearch on the Internet,
using the search engi@ogle. [Do NOT use Google Scholar at this stage.]
Try to get as focused on your topic as you candiygumore than one term. If
you want help narrowing your Google search, trypgshe “advanced features”
search at google.com Indicathat term(s) you used in your searclfe.g. “Bill
Gates”, or Kingdom Luke), ar@isites relevant to your research question
(URLs, authors and titles of sites; along with & fanes summarizing the content
of each). | want you to list sites that are ofrhggiality and are actually useful for
your narrow research question. For each site yoos# explain why you think it
will be helpful and why you think the site is rddla.

3. State the research question you have chosen agshene for the topic you are
doing. After the question, separated from it lspace, provide a few sentences
of explanation regarding what you want to doha €ssay. Remember that your
essay must be analytical, not just descriptiake sure you have only one
research question and that it is expressed in onerstence.
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4. Prepare a preliminary outline of your proposed e$3ar 4 points is fine).

FOR BEGINNING OF CLASS 5: (ReadResearch Strategiegp. 32-52, 71-76.
Indicate in your assignment that this reading feenldone.)

NOTE: For this assignment, the catalogue is availabtetp://www.twu.ca/library/Be
sure you do usttle [any word] only in your searches, not any other kind of search
You will find that title [any word] searches nosjuhe title words of books, but chaptef
titles as well, if a table of contents is foundhe catalog record.

State your research question. Indicate if you hmawgdified it from the question you
submitted last week.

1. Do atitle [any word] search for books on the TWU computer catalogue by:

a. Choosing important words related to your topic, daohg searches by these
words either individually or in Boolean combinatsorindicate the actual
searches you tried (e.g. “Luke and Kingdom” or “(8lner or behaviorism)
and Walden,”etc.) [You are advised to keep your searches simplesan
more complexity is demanded, as narrowly focuseglaum research question
as possible (often the best way to do this to eagahwords from your
research question), and with only a few search coatibns instead of many
of them.]

b. Listing 12-15 booksielevant to your topic, which you identified through
your keyword search. Keep as narrowly focused am yesearch question
goal as possible.

2. Do a short analysis of your searches, answéhiadollowing questions:
i. How well do the books you found correspond withry@search question?

That is, do these books appear to be fully relet@gbur question? Which
ones are less relevant, and why? Which ones auléta sections (or
chapters) that are relevant, though the books hooie broadly at the
subject than your question does?

ii. Which are your most useful keyword combinations?

lii. How well can our library book collection meet theed of helping to
answer your research question?

The key for this assignment is to find books tlsatlasely as possible provide
information that will help you answer your reseagciestion. Relevance is very
important. If you find that there are no booksedtty on your question, you will need to
identify those books that contain at least a seatiochapter dealing with material
relevant to your question.
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FOR THE BEGINNING OF CLASS 6: (ReadResearch Strategiepp. 53-76 (part of
this is repetition). Indicate in your assignmeratttthis reading has been done.

Make sure you understand controlled vocabulariéschware not the same as keywords.

In this assignment you will be searching only bigjeat headings.

State your research question

1. Take the results of yotitle [any word] search from the previous assignment
and look up in the catalog those titles most relewa your research question.

From the full records for those titles, identifyensantsubject headingsand
use those subject headings to search the catblege is an illustration:

Title: Moy killing gho, why, and where ¢ Denyse Handler,
Buthar: Handler, Denyie

Step Edition: 2nd [rev.] ed. Title [any words] search
One Fublisher: Turonto ; Life Cycle Eooks, 1983, 'dEFtIfIEd this book. Look it
Description: 37 p.: 21 cm. up in the catalog and open

ISEN: 0919226128 this full record.

Subjects: Euthanazia

Identify the right subject heading
{Euthanasia) and click on the link
for it to bring up a listing for all
books on this subject.

Step

Two

Click on subject link to

- retrieve all books tagged
et with this subject heading

1. Euthanazia

Alternatively use the large red Library of Congré&ibject Headings volumes in
the library to identify relevant subject headingsise the online but less
helpful version at:

http://authorities.loc.gov/cqi-bin/Pwebrecon.cqi?Bécal & PAGE=First

List all relevant subject headings that jaentified.

2. List 12-15 bookgelevant to your topic, which you identified through your
subject heading search. Keep as narrowly focusegor research question

Titles

45
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goal as possible.

If you found fewer than 12 books for this part lestassignment, or if you struggled with
locating the right materials, comment on why youktthe difficulty occurred. Here, you
need to identify any problems you see in your tssulf | identify them instead of you,

it could lower your grade.

The key for this assignment, once again, is to findks that as closely as possible
provide information that will help you answer yaesearch question. Relevance is very
important. If you find that there are no booksedtty on your question, you will need to
identify those books that contain at least a seatiochapter dealing with material
relevant to your question.

FOR BEGINNING OF CLASS 7: (ReadResearch Strategiegp. 76-95. Indicate in
your assignment that this reading has been done.)

State your research question. Indicate if you hawgdified it from last week’s version.

1. Do a journal search usiriggo of the journal databases accessed through the TWU
library homepage or one of the terminals in thealiy. Be sure the databases are
relevant to your topic, and indicate what indexesuyused(full titles of indexes, not
just EBSCO or ProQuestpo not use ERIC at this point

If you wish to do well on this assignment, it isosigly recommended that you stage your
searches if possible:
Option a. — start with a keyword search and idgriNarrow by subject” or

similar options (works best in EBSCO databases atiese options are on the left).
Click on a relevant subject link.

Option b. - start with a keyword séeaand open full records of relevant article
citations to discover subject headings. Clicklomdubject heading links that are most
relevant.

2. Indicate what subject terms or keywords you usedaur searches These will tell
me if you used lateral thinking and if you formedtyour search too broadl{f you
are using a database that has subject headingsgtheus or subject search), be
sure you do at least one search using a subjectdieg.. But keep your searches
simple, relevant and few (no more than 3 or 4 $eaiard combinations).

3. List 10 articles from each index that are relewtantour topic - author, article title,
title of periodical, volume number, date, page namsbYou will be graded on
relevance Some of the articles can be repeats of onegifoyrthe other index.

4. Check the availability of each article. Is it dahie in full text? If not, is it available
in another format in the library? If so, indic#ite format.

It is recommended that you download your records ito RefWorks to give yourself
practice using this bibliographic manager.
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Note: Not all databases are relevant to every topicUse the guide on the article
indexes and databases page to determine which oras best for the topic you are
pursuing.

FOR BEGINNING OF CLASS 8: (ReadResearch Strategiegp. 101-103, 120-135.
Indicate in your assignment that this reading feenldone.)

1. State your research question. Indicate if you hmawgdified it from the question
you submitted last week.

2. Do a search for scholarly journal articles or coafee addresses (based on your
research question) i@oogle Scholar. For this assignment, | want you to use
the “advanced” interface, not the simple seardtist 8 relevant articles,
indicating what challenges you faced and whiclckasi were actually available in
full text in Google Scholar. For those that weot, isearch for them in the TWU
Journal List and indicate whether TWU has thenwael$ as the format
(electronic, bound, microform)Be aware that Google Scholar includes books,
websites, etc. Have a look at the textbook, p. 1:4D03. You want only journal
articles or conference addresses.

3. Do a search for your topic on ERiGing the TWU version available in the list
of “Article indexes & databases” on the library webpage Indicate what
search terms you used (including at least one tinesaearch), and list author,
title, date and ERIC number for ten ERIC documemi$ ERIC journals,
relevant to your topicNote that ERIC works best for social science topicand
not at all well for religious studies, history, etc If your topic is not suitable for
an ERIC search, choose a topic that you think wik suitable and do a search
on that topic. If your results number over 100age your search with subject
headings and keywords.

FOR BEGINNING OF CLASS 9

(ReadResearch Strategiegp. 114-116, 142-143. Indicate in your assignmieat this
reading has been done.)

A Google search on “Kingdom of God” pulled up tle#dwing sites: Please evaluate
each carefully, using the leading questions pralide

1. http://www.ucg.orgF This is an organization that proclaims the Kiogpuof
God.
1. When did the organization begin?
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2. Is there anything about their belief structure thatild cause you to
wonder about their theology?

3. Have a look at their history (including the histarfytheir elders).
What tradition did they come from? What happeneti9@6, and the
years following, that led to the creation of thiganization? (You
will need to Google them to get objective inforroaton this. You
will not find useful information on this on theittes).

4. What is your overall impression of this website #mel organization
it represents?

2. http://www.gotquestions.org/kingdom-of-God.htaiThis is a site that
answers religious questions.

a. What are the qualifications of the people answegu@stions on this
site?

b. Who are they? Can you find names, credentials? etc

c. What evidences of scholarship do you find on thes?s

d. Is their site recognized for tax exempt donati@iust by the Internal
Revenue Service? Would this matter in judging thaality?

e. What is your overall impression of the reliabildf/this website for
answering complex questions about the Kingdom afGo

3. http://www.bible.org/page.asp?page _id=2588 study by Dr. Allen Ross
a. What are Dr. Ross’s credentials and how credildetzay?
b. What signs of scholarship are in this work, and lvogdible do they
look?
c. What is this page part of?
d. What is your overall impression of the academidituef this site?

FOR BEGINNING OF CLASS 10: (ReadResearch Strategiegp. 136-153. Indicate in
your assignment that this reading has been done.)

This assignment involves reading and analysingtciea Use the reading from the
textbook as a guide to the kind of analysis needéali have a choice of articles, all
available on the Internet. Choasee of the following:

a. Frances Flannery-Dailey "Bibli8aholarship and the Passion Surrounding
The Passion of the Chrislournal of Religion and Filr8, no. 1 (February 2004).
Available: http://avalon.unomaha.edu/jrf/2004Symposium/FlanneyDailey.htm

b. "Jack the Ripper As the Threat of Outcast Lorntloyp Robert F. Haggard
http://etext.lib.virginia.edu/journals/EH/EH35/hagqgardl.html - to get to the
footnotes, click on the footnote numbers. (Haviping good time.)
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c. William Badke, "Was Jesus a Disciple of JohB®?angelical Quarterh\60,
no. 2 (July 1990): 195-204ttp://www.acts.twu.ca/lbr/disciple.htm

1. Write a short abstract (summary) of the artf&l@0 words or less)

2. State the thesis or research question. If tisamene, point out that fact and then
suggest what the thesis or question might have.been

3. State the major arguments made related toltlkats or question. Here you need to
describe what the author is arguing and what ezeénbeing presented. Make this
section fairly detailed

4. Evaluate the article

a. Is the evidence well presented and sufficientad¢auses you to believe it is
or is not? Give examples.

b. Are there any arguments that seem illogicalngraspects that have been
missed? Examples:

c. Does the author stick to the topic well, witbl@ar sense of purpose? What
causes you to believe he does or does not?

d. Who is the author? What credentials do youaethis author that would
cause you to believe he is credible (or cause galoubt this)?

e. Are all sides presented fairly? What causestgdaelieve they are or are not?

5. Give your overall assessment of the value ofttiele, including your assessment of
the article's scholarly quality.

This assignment should be a minimum of 700 words.

FOR BEGINNING OF CLASS 11: (ReadResearch Strategippp. 154-175, 189-206.)
Present a final research question, outline anddgiaphy (minimum of 25 items,

including a minimum of 7 journal articles. You e assessed on quality of your
guestion, logic of your outline and relevance ofitybibliography to your question.

B. Final Pape(15%)

Present a copy of the final paper on the topicistuh your class assignmenBe sure it
contains a good research questioriou will be marked on your research question,
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outline, skill in making your case, and on thersgth of your bibliography to support
your case. You should expect that a term papdiobiaphy would have a minimum of
25 items, including journal articles (7 items minim). Less than that creates significant
grade loss. Normally this will be a paper that yawe also submitted in another ACTS
course.[Note: Regardless of the instructions of the profesr in the other course,

your paper must meet the criteria above.]

If you have not actually written a paper in anotbaurse, turn in a 3 page summary of
the paper you might have written on your topicludag a research question, an outline
within which you provide your summary, and bibliaghy (minimum 25 items) of the
type describe above.

For bibliographies done with RefWorks, use the Turdian (Notes) version rather
than Turabian (Reference List). You may alternatively use APA %' edition style for
counselling papers.

If you are not using RefWorks, you might want tpttie KnightCite program (use
“Chicago” format, if you want Turabianittp://webapps.calvin.edu/knightcite/

Other formatting help may be founddtp://www.acts.twu.ca/lbr/style information.ht

DUE ON THE LAST DAY OF CLASSES FOR THE SEMESTER.

C. Book Review(5%)

Do a one page review of the textbook. Indicateviidae of the book to you. No marks
will be deducted for negative reviews - | promig<2UE ON THE LAST DAY OF
CLASSES FOR THE SEMESTER.

I AT TR A R RN AT T A T A A T A T R A VR | R | T A R A R N T A AL R A eI

Please take note of the following:

You may reach me in my office at the library, 84030, Monday to Wednesday &
Friday, with some exceptions. Thursdays, I'm ulsuah the main reference desk 1:30-
10:00 pm. Otherwise telephone me at (604) 888-7&1t1 3906 (I have voice mail), e-
mail me atbadke@twu.car FAX me at (604) 513-2063. It's easiest to reae by e-
mail. Please come to see me if you have a questiare struggling with course material.

Attendance in class igeryimportant in this course. If you are going todveay, please
contact me as abowefore the class

Students are reminded that plagiarism is takeossly at ACTS and that there are stiff
penalties for academic dishonesty. See your Studi@mdbook andResearch Strategies
end of chapter 8 for details. Make yourself faamilivith this information.
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If you have a learning disability that may infleenyour work in this course, please see
me between the first and second classes of thessemerou will need to document your
disability with a report from a doctor or other sgadist. If you do not inform me of your
disability, | will simply hold you to the assignmsrand standards set out in the syllabus
above.

Remember that all assignments must be completedier for you to pass the
course. If you are falling behind, it's far bettercome to see me early so that we
can work on the problem together. Extensions andmpletes are frowned on.
Unless they are needed because of a very seriobtepr, they will result in

lower grades.

Campus Closure:

In the event of deteriorating weather conditionsraight or other emergency
situations, every effort will be made to communécaiformation regarding the
cancellation of classes to the radio stations CK(980 AM), CKWX (1130

AM), MAX (850 AM), PRAISE (106.5 FM) and KARI (558M) by 6:30 a.m.,
and an announcement will be placed on the Uniyésssivitchboard as well as on
the websitenttp://www.twu.ca/conditions/The first announcement regarding a
closure will cover the period up to 1:00 p.m. onfyclasses are to be cancelled
beyond 1:00 p.m., this decision will be announcegdhle same means before
11:00 a.m. that day. Students and faculty showddras that all night classes will
continue to operate. If the emergency continuestim evening, students and
faculty may check for a closure notice on the Ursitg's switchboard and
website after 3:00 p.m. that day.
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COURSE RATIONALE/TEACHING PHILOSOPHY

This course is not intended to be an introducteothe library or even to its collections
and databases. Instead, it works within the patermef a research paper to help
students conceptualize a research project fronalindpic selection to the completed
project.

What is not Covered:

1. Library introduction (call numbers, how to sign datoks, where things are).
2. Paper writing mechanics (style, methods of arguatent, etc.)

What is Covered:

Development of a working knowledge of the topigsieference material.
Creation of a viable research question and prebnyioutline.

Search techniques using keywords (Boolean operatesting, etc.)
Search techniques using controlled vocabularies

The Internet as a source of information.

Searching library catalogs

Searching journal databases

Evaluating information within a context of undersdang how it produced
. Analytical reading and note-taking

10. Note organization

11. Outlining

12. A few tips for the writing process

CoNoOO~WNE

Classroom Environment:

Classes are structured around lecture/discussida@mos of various electronic
resources, search techniques, and so on.

Assignments:

| learned many years ago that information literasgruction does not produce results
without a lot of student hands-on work. A critithinking seminar put me on to the idea
of an assignment for every class. Thus the lives®has a set of 10 weekly assignments
which comprise 80% of the final grade.

Relevance is important to learning. Studentstherefore, encouraged to identify a
research paper assignment from a course they eently taking and do the research
course assignments using the topic from that assgh Professors at ACTS are aware
of this arrangement. Note that there is a fingunreement in RES 500, worth 15%, in
which students present a final paper or a mockupfofal paper. In most cases this is a
photocopy of the paper they are submitting to ttedgssor in the other course.
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CLASS ONE: A Model for Informational Research; Working
Knowledge; Research Questions.

Textbook readingpp. xvii-xviii, 1-14.

Assignment for which this class is the background:

FOR BEGINNING OF CLASS 2: (Read Research Strategiepp. xvii-xviii, 1-14 and
answer questions 2-9, 11-12 from the study guide @age 14.

Goals of the Class:

1. Introduce the course and its syllabus
2. Discuss the issues confronted by the reseancliee new information environment.

|. Course Introduction

A. Explain the necessity for the course — revoluiimthe production of
information, move to technology, necessity for {gdaninistry practitioner to be highly
skilled in the acquiring and use of informatiorsearch that senior undergraduates and
beginning graduate students have a much higher eidieir own research ability than is
actually the case, research that good researdh ak& not learned on your own.

B. Go over the syllabus, esp. the assignment rexugnts.
Il. Welcome to the Information Fog

http://www.acts.twu.ca/lbr/newintro.ppt - Go over and discuss.
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CLASS TWO: A Model for Informational Research; Working
Knowledge; Research Questions.

Textbook readingpp. 15-31, 177-187.

Assignment for which this class is the background:

FOR BEGINNING OF CLASS 3: (ReadResearch Strategiepp. 15-31, 177-187.
Indicate in your assignment that this reading has een done.)

1. State a topic for which you are doing a substantialesearch essay in
another course you are taking this semester (or ffou are not doing a
paper, choose a topic of interest to you).

2. Read enough information from your topic from at least two specialised
reference sources (not general encyclopaedias) tetg working
knowledge of it. If you'd like a list of religiousreference books in our
collection, organized by subject discipline, go to:
http://www.acts.twu.ca/LibraryHandbook.html#REFEREN CE. For a list
of reference books in many subjects, go to
http://www.twu.ca/library/reflist.html .

3. Summarise in about half a page what you've learneftom your reference
sources (your working knowledge)listing the reference sources you used
[NOTE: If you could not find a suitable reference surce, use an
introductory chapter from a recent book. Journal aticles are usually not
helpful at this stage. Reference books either in pt or in electronic
versions are preferred. If you use Wikipedia, usé with caution,
recognizing that it is an encyclopedia created byd users and not always

reliably.

4. List 4-5 possible research questions, in questionrim, related to the topic
that might be suitable for an essay on the topicThese questions should
deal with one aspect of the topic, as narrowly asggsible. They should not
be easy to answer, nor should they be intended t@skcribe what is
already known. Try to make them as analytical as gssible.

Goals of the Class:

1. To help students understand research as a proldkmnes exercise rather than an
information gathering exercise.

2. To help students understand the value of developiwgrking knowledge of their
topic, using (primarily) reference sources.

3. To provide guidance in development of research topres
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l. A Model for Research(Use PowerPoint slides -
http://www.acts.twu.ca/lbr/RES500Slides.ppt

Most students will come to us with a model for sesh that essentially makes it an
exercise in information gathering and synthesis.

Data\‘ /Data
Data
Synthesis
Data Data

This model assumes that research is a matter gbitiagnthe right information in order
to present it in a summary. The goal is to shasviofessor that you have understood
the topic and can explain it clearly.

This is not a useful model for academic research dnwill generally result in a
disappointing evaluation from a professor.

If you consider why most research is done in tla¢ werld (scientific, social scientific,
business), you will quickly see that research muabolving problemsrather than
merely synthesizing data. Here you could use am@ie of a cancer researcher who
spends his/her time in the library finding evergththat is already known about cancer
but never actually does an experiment to find & cdrhe information is of no value
unless it leads to a problem-solving exercise tisas information to solve a problem or
answer a question.

A good model for research looks like this:
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Question

Data\‘ /Data
Data Analysis in light Information
Synthesis of question
Data Data

Conclusions
Recommendations

Note the key features:

Data collection and data synthesis are part optbeess.

Data collection and synthesis are informed/guidgd uestion that needs to be

answered.

3. Data is then analyzed in light of the questionrmdpice information
(process/organized data that is in proper forrmsweer the question).

4. The result is a proposed answer to the questitimeifiorm of conclusions or

recommendations.

A

This model will form the basis of the entire course
Note flash tutorial on above available lattp://www.acts.twu.ca/lbr/ResearchModel.html

. Develop a Working Knowledge

The stress here is on developing enough familiavitiy the basic subject area to make
key decisions about how to proceed. DefinitiomMadrking Knowledge: “Knowing
enough about a topic so that you can speak abfartane minute.”

PowerPoints are available to do a demonstratida,\&f. Kenyon as a topic.

Ask the students, “How many of you recognize the@&.W. Kenyon?™ In a class of
15+ students, the number of hands that go up wibD o 2. Point out that students are
taking a course in Charismatic Christianity, ané ohthe topics is E.W. Kenyon. Until
they know a few basics, students will simply speit wheels trying to do research on
this person. They don’t know if this is a man a@man, alive or dead, in North America
or elsewhere. They have no idea what contributiperson may have made to
Charismatic Christianity.
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Introduce reference sources, stressing their diydifer example, there actually is a
Dictionary of Pentecostal and Charismatic Movememd aDictionary of Christianity

in America) Show them from the overheads how to glean a imgrknowledge from
reference sources and how to begin to think ofrg@kequestions/problems that may
need answering (e.g. Kenyon'’s supposed influenaadtaphysical New Thought, or his
supposed Gnostic interpretations).

Two sites that offer guidance to TWU referencersesi are:

http://www.acts.twu.ca/LibraryHandbook.htmli#REFERER(mainly RS).
http://www.twu.ca/library/reflist.html(many subject areas)

1. Research Questions

Point out the following:

1. If the goal of a research project is to solve @f@m rather than merely compile
and synthesize data, then research questions caramely ask for information
(e.g. What was the response to Hurricane KatrirZ00b6?")

Every research project has only one question.

A research question needs to be as narrowly focas@dssible. The narrower
the focus, the more depth the analysis of the igswge not “Life of Martin
Luther,” but “What was the influence of Luther’sue@tion on his challenging of
church doctrine?”)

4. A research question needs to deal with a real isspeoblem.

wn

http://www.acts.twu.ca/lbr/DevelopingResearchQuestippt is a brief tutorial to
forming good research questions. Much of thisnmfation is available in the appendix
of the textbook. Use it during this class to rem@&what you've covered above.

Go over the RES 500 PPT for Kenyon research questio

Urge students to take the reading in the assignfoemext week seriously. Go over the
assignment and answer any questions.
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CLASS THREE: Internet as a Source for Basic Informdion; Research
Questions; Preliminary Outlines.

Textbook readingpp.96-119..

1. FOR BEGINNING OF CLASS 4: (Read Research Strategiepp. 96-119.
Indicate in your assignment that this reading has een done.)

2. Go to the site:http://www.vts.intute.ac.uk/detective/index.html| the home of
the tutorial entitled, The Internet Detective. Dothe tutorial, reading all the
material and doing all the quizzes. Indicate on yauassignment that you have
done the above reading, and have completed The Imitet Detective.

3. To increase your working knowledge of your topic, d a search on the
Internet, using the search enginé&oogle. [Do NOT use Google Scholar at
this stage.] Try to get as focused on your topic as you can bysing more
than one term. If you want help narrowing your Goale search, try using the
“advanced features” search at google.com Indicat@hat term(s) you used in
your search (e.g. “Bill Gates”, or Kingdom Luke), and 3 sites relevant to
your research question (URLSs, authors and titles o$ites; along with a few
lines summarizing the content of each). | want yoto list sites that are of
high quality and are actually useful for your narrow research question. For
each site you choose, explain why you think it wilbe helpful and why you
think the site is reliable.

4. State the research question you have chosen as thest one for the topic you
are doing. After the question, separated from it p a space, provide a few
sentences of explanation regarding what you wanto do in the essay.
Remember that your essay must be analytical, not gt descriptive. Make
sure you have only one research question and thdtis expressed in one
sentence.

5. Prepare a preliminary outline of your proposed essa(3 or 4 points is fine).

The Internet as an Information System

A. History of the Net

The Internet really began in 1973 with the creabgrthe US government of the Defense
Advanced Research Projects Agency (DARPA), which intended to create means to
communicate among computer networks. This becaroe/k as the “internetting
project,” and the product was the Internet.
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But communication methods were clunky and mainfjzagnise in government
departments and certain universities. In facteidudy versions proposed simply having a
screen of links without browsers, search enginélssaron. Above all, there was a need
for a language to write pages that could be comoated (akin to the “language” in a
word processing program) and common communicatiotopols to allow those pages to
be read at remote locations (akin to protocols aliatv you to telephone a friend in some
distant country and have that country’s phone systerk with yours).

In 1991 a protocol system called http (Hypertexdrigfer Protocol) was created and
HTML became the language for pages. The systehddweloped using these two
features was the World Wide Web (WWW).

B. The Net as Revolution

When the printing press was invented in the 14@@sugh actually the Chinese had it a
few centuries earlier), it caused an informatiorofetion. With one tool, information
that had been laboriously written out one copytiihe could be run off in multiple
copies in much less time than it took to handwoite.

The growth of learning, leading to the scientiffdandustrial revolutions was
phenomenal. No single event in human history hadad ahead the spread of
knowledge as had the printing press.

The Internet has become the next great revolutioertainly, we've had smaller ones —
telephone, radio, television, photocopiers, coraps but nothing on the scale of the
Internet which, in less than two decades, has bedbemajor source of information for

a large proportion of the world (though not evemyorwhich has created what is called the
“digital divide.”) Having some understanding oéthature of the Net may help to
evaluate whether or not our adoration of it is adything.

C. The Nature of the Net

If we think of the Internet as a vast electronimdiry, we are likely going to run into
problems. A library consists of materials cargfgiélected by specialists who are skilled
in evaluating quality and keeping out junk (at te@s hope so). The Net has few
gatekeepers to guarantee quality.

A better model for the Net is the telephone sysfeirether landline or cell). The phone
system is not a content provider as such — itNEEANS for transmitting information.

As such, it's information neutral and can be usgelihk friends or plot the overthrow of
the country. The Internet is a vehicle, a meamspéople to share information. The
Internet itself doesn’t care what that informatisnit only provides the infrastructure.
The users provide the content. As a vehicle,ntlmaused for many purposes:
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1. It's a carrier for databases like library catalagsl journal indexes. In this
case, it can carry highly scholarly information.

2. It's a means for companies and organizations d{iatls to get the word out
about themselves and their products and services.

3. It's a means for people to write and/or post infation that ranges from
scholarly discourses to wild ideas to really pogalgy writing, to things we
find offensive or even criminal — pornography, htmabuild a nuclear device,
how to be anorexic and carry it off.

But the Net, by it's very nature, is ambiguous:

1. ltis a tremendous way to promote freedom of speespecially for people in
countries that limit that freedom (thus the mangnptaints against the Google
company that has allowed the Chinese Governmeggrisor out sites from
search engine viewing that it sees as a problem.)

2. It has provided us with more ready information tlaay generation on earth
has ever before experienced.

3. It has also sparked addictions to pornography, ¢iamkand so on; helped to
sponsor terrorism, exploitation of children andsat and left its users with
the problem of needing to evaluate everything foaligy.

Il. Evaluation of Information sources(Note massive bibliography on
evaluation ahttp://www.lib.vt.edu/help/instruct/evaluate/evdlo.html)

There are lots of tools out there to help peoenieg how to evaluate information
sources. They tend to follow two patterns — theckhst and more intuitive approaches.

A. The Checklist Approach
This method tries to codify methods of evaluatiorttsat, by following a checklist of

criteria, you have a means to evaluate any docunt@ne of the best known is the
CARS checklist lttp://www.virtualsalt.com/evalu8it.ht- [seePPT]

Summary of The CARS Checklist for Research Source E  valuation

Credibility || trustworthy source, author’s credentials, evidesfoguality
control, known or respected authority, organizal®upport.
Goal: an authoritative source, a source that sepglome good
evidence that allows you to trust it.

Accuracy | up to date, factual, detailed, exact, comprehenswdience and
purpose reflect intentions of completeness andracguGoal: a
source that is correct today (not yesterday), acsothat gives
the whole truth.
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Reasonableness

fair, balanced, objective, reasoned, no confliahtdrest,
absence of fallacies or slanted tone. Goal: a gailnat engages
the subject thoughtfully and reasonably, concemigil the truth.

Support || listed sources, contact information, available @boration,
claims supported, documentation supplied. Goabuace that
provides convincing evidence for the claims madsurce you
can triangulate (find at least two other sources spport it).

B. The Contextual Approach

Meola, Marc "Chucking the Checklist: A Contextual Approach to Teaching
Undergraduates Web-Site Evaluation" portal: Libraries and the Academy - Volume 4,
Number 3, July 2004, pp. 331-344

Meola argued that checklists can be mechanisticcandail to direct users to better
sources. He suggested three factors in evaluation:

1.

2.

3.

Going for peer-reviewed information in preferengeénformation
produced without clear gatekeepers.

Comparison — comparing the information in what pawe with
information from other sources that you know tadgutable.
Corroboration — Information will be seen as moieabde if other
sources support it in its findings/views.

C. Demo

Do some demo work, evaluating the following sites:

http://www.leaderu.com/focus/davincicode.htméliable? How do you know? Find

link to their home page. Try searching in the T\6Atialog for the names in the linked

documents below the main article. Goal is to kmavether or not to trust this site and at

what level of trust.

http://www.lisashea.com/hobbies/ariDo the same evaluation here. Don’t be thrown of

by the graphics.

For hoax sites, try:

http://www.genochoice.com/

http://www.gatt.orglas opposed tbttp://www.wto.org/

[l. More Practice with Research Questions

-22 -
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Developing a research question begins with getimgrking knowledge of a topic, then
narrowing the topic to focus on an issue or probileat needs resolution.

Note that the flip side of a research questiontiseais statementvhich states what the
following project intends to put forward as its aes to a question. It is like a hypothesis
in science in that it is tentative until eviden@ss lbeen presented to support it. In a
research paper it might be introduced by, “Theofwlhg paper will argue that...” In

most cases, a research question is preferred, $&das less likely to introduce bias

from the beginning of the process.

Try out some of the following questions with thasd:
Why did the US agree to escalate the Vietham canfin the 1960s?

Bad question, if the paper is merely going to redata from history books (e.g. need to
stem the tide of communism in Asia, Vietnam seethaglace to take a last stand). If
the student wanted to contrast the common answhrannon-traditional answer that
supports an alternative view, then it would bec@ng®od question.

Why does God allow evil and suffering?

As phrased, it is not a good question on seveoal$t First, it is asking to researcher to
address all kinds of evil and suffering. A moreused question might be, “Even given
that there is evil in the world, why does God allionvocent children to suffer?” Second,
a question can be a problem to the researcherimeghuse it has been asked so many
times with so little success at getting a cleameams This may be one of those questions
that is not fully answerable. Attempting to daeaearch project on it may well lead to an
inconclusive answer or to a simplistic, trite anstmat doesn’t solve the problem (e.g. in
an evil world, evil falls on everyone, and so Geai’t preserve innocent children from

it).

What is the relationship between social isolationdafamily violence?

Could be a good question, but it needs work. Rivebse social isolation are you
referring to? If it is referring to a family thest socially isolated, you need to ask what
relationship you are looking at. You may be askiighat evidence is there that socially
isolated families are more prone to family violetican families that are better integrated
with society?” If this is your question, you fageother problem — the relationship may
well be complicated. Is this family isolated, winieads to family violence, or is it
isolated as a result of family violence? It mibgbktbetter to go beyond the relationship by
asking something like, “Given that socially isohfamilies are more prone to family
violence, what can the church/a family counselaidservice agencies (choose one) do
to integrate isolated families into society?”

Would incentives help people/industries/corporat®reduce their greenhouse gas
emissions?
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Once again, close, but not quite there. The answire above question might well
simply be “yes.” It more likely be, “Yes, givenahthe incentives are valuable enough.
If that is the case, a better question would bewHan an incentive program best be
configured to encourage people/industries/corpamnatreduce their greenhouse gas
emissions?” But there is one more problem. Yorelaeople,” “industries,” and
“corporations.” | don’t know how to distinguishduastries and corporations, so it's best
to drop “corporations.” “People,” presumably, waglet different incentives from
industries, so the project should choose betweeplpand industries and focus only on
one. E.g. “How can an incentive program bestdo#igured to encourage industries
reduce their greenhouse gas emissions?”

Is the baptism of the Holy Spirit simultaneous withr subsequent to conversion?

This will work as a good question. First, it doésmerely call for the compiling of
information, but asks for a choice between twoapi Second, this is a real theological
controversy, so it is not easily answered. Thiredomes a problem-solving exercise.

[l. The Preliminary Outline

Preliminary outlines are formulated by doing thkdwing:

1. Extract from the research question the key wordwlepts that are being
addressed.

2. Ask yourself: If | am to answer this question, whanificant areas am | going to
cover? In most cases the key words/concepts yoel éxtracted from the
research question will embody those significanaare

3. Write down the significant areas of the topic tidt need to be covered.

4. Arrange them in an order that seems logical to yOuder is not terribly
important yet but will become more important asphgect advances.

Preliminary outlines are just that — preliminaryhey will likely change and grow as the
research process advances.

Why do we need a preliminary outline this earlyhia process?:

1. It helps us avoid doing research outside the baueslaf our research question.

2. It provides a blueprint for us so that we know wiwalbok for as we research

3. Itis a good start on the project itself, thus ggzus more time to develop the
whole project. If we think about outline only hettime of writing, we have not
given ourselves enough time for the project stmgcta germinate.

GO OVER EXAMPLES ONPPT
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CLASS FOUR: Introduction to Databases, Metadata andKeyword
Searching.

Textbook readingpp. 32-52, 71-76.

Assignment for which this class is the background:

FOR BEGINNING OF CLASS 5: (ReadResearch Strategiepp. 32-52, 71-76.
Indicate in your assignment that this reading has een done.)

NOTE: For this assignment, the catalogue is availde at http://www.twu.ca/library/ .
Be sure you do use title [any wordbnly in your searches, not any other kind of
search. You will find that title [any word] searches not just the title words of books,
but chapter titles as well, if a table of contentss found in the catalog record.

State your research question. Indicate if you haveodified it from the question
you submitted last week.

2. Do a title [any word] search for books on the TWU omputer catalogue by:

a. Choosing important words related to your topic, anddoing searches by
these words either individually or in Boolean comhations. Indicate the
actual searches you tried (e.g. “Luke and Kingdorat “(Skinner or
behaviorism) and Walden,” etc.]JYou are advised to keep your searches
simple, unless more complexity is demanded, as nawly focused on your
research question as possible (often the best waydo this to use actual
words from your research question), and with only gew search
combinations instead of many of them.]

b. Listing 12-15 books, relevant to your topic, whiclyou identified through
your keyword search. Keep as narrowly focused on yw research
guestion goal as possible.

2. Do a short analysis of your searches, answeritige following questions:

i. How well do the books you found correspond with youresearch
guestion? That is, do these books appear to be lpkelevant to your
question? Which ones are less relevant, and why®hich ones will
have a sections (or chapters) that are relevant, ttugh the books look
more broadly at the subject than your question doek

ii.  Which are your most useful keyword combinations?

iii. How well can our library book collection meet the eed of helping to
answer your research question?

The key for this assignment is to find books that@closely as possible provide
information that will help you answer your researchquestion. Relevance is very
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important. If you find that there are no books directly on your question, you will
need to identify those books that contain at least section or chapter dealing with
material relevant to your question.

l. Introduction to Databases

Databases have existed for a very long time. EMergry is a database. So is every
library catalog. So is the telephone book, eveprint form. An encyclopedia is a
database.

At its most basic level, a database is a colleatibtiata. Data itself can take many forms
— a collection of books, a collection of citatidnsdhooks that can help patrons locate
specific volumes in the library, names and phonalers, short explanatory articles on a
wide variety of subjects. The key is that the datallected togetherin some form or
other.

The most important factor in the success of a @es@bhowever, is not the fact that it has
been collected or even necessarily how it has bekected. The most important factor
isretrieval. Here’s an example from your own home. You ownrawdriver and you
store it with your other tools. The tool collectis your database. But if your tools are
organized in a way that makes it almost imposgiblend your screwdriver when you
need it, then your database has failéddatabase is only as good as its ease of quick
and accurate retrieval.

When your data takes the form of an index for aklbmmlection (a library catalog) or an
index to journals (a periodical database), the imayhich it is set up for retrieval is
crucial. Thus a library catalog needs to provm#d to make your search intention
match what is in the library collection so that yooate the right book for the task. This
is where metadata comes in.

. Metadata

Metadata can be defined as stuff that comes alaiity (meta) data. What does it do? It
helps to differentiate parts of a data record.w8at’s adata record?

To understand this, we need to know what is intaliese. A database is made up of
discreet pieces of data that mean something.wére a collection of names,addresses
and phone numbers for a phone book, the discrete mf information would be your
name, address and phone number that are linketherge make an item in the database.
There would be no point linking your name to soneeelse’s phone number, so the
relevant pieces of your data are connected togsthérey can't be separated.

Each piece of connected data bits forms a dataded® data record is a collection of
data pieces that can't be separated. In the dasélwary catalog that is providing
information about books in a library, each datardavould be a description of a book



RES 500 A -Teaching Manual William Badke, April 2008 - 27 -

plus the call number where that book can be foundts simplest form it might look like
this [seePPT]:

1" #$ %&&' () * ** %&&'
There is a title, an author, publication information, and a call number.

But the big problem here is that a computer progsaarching this data record has no
way of knowing which is the title, which is the hat, which is the publisher and whichis
the call number. This is where metadata comesigre is a record for the same book
using metadata [see overhead]
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It may not make a lot of sense to you, but thosabers on the side are codes to tell the
computer program which part of the data recordhiaw@hor, which part is a title, and so
on. Metadata helps the computer to find spec#iktspof a data record so that you can do
a more specific search.

When would you use metadata? Suppose you warltéaeddooks about C.H. Spurgeon
as a subject, but not books by him. If there werenetadata, you would ty[@purgeon
into a Google-like search box and get over 200lre#oat you would have to wade
through, many of them by him rather than about hivith metadata, you could search
Spurgeon as a subject (for books about him) andggt38 titles, all of them being what
you are looking for.

[On the open Internet, by the way, there is vdtielmetadata. You are just searching
through text. The search engine can't tell théawof site from its title and will even
find your keyword in some obscure part of a websiten the website as a whole is not
really about the thing you are searching for. Tisamne of the reasons why you get so
many results, a lot of which are not especiallgvaht].

I, Keyword Searching [use overheads for types of sednnq]

When you use a search box to do a keyword seargllatabase, sometimes you are
searching the content of a data record (=metadaitagr than the content of the thing
itself (e.g. a library catalog as opposed to thaacontent within the books).
Sometimes there is little or no metadata, so yeymwiord search is searching the full
content (e.g. a Google search). Sometimes yosearth both at the same time (e.g. a
journal database which also contains the full txthe journal articles you are searching
for.).

Computers are very good at finding words. Theninte keyword searching is to identify
words and word combinations that identify the megraf whatever you are searching
for. You are hoping that those words appear irr yoetadata or data so that the search
program will retrieve the relevant items from treabase.
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Remember one thing — with keyword searching, youtcaasonwith a database or
explain something to it. You may have a perfectly goaghidf what you're looking for,
but computers are stupid. They find words. Thaytdind concepts very well, even
those search programs that allow you to searctrdtated words” as well. So you have
to identify the right terminology to search withthme right combination. You need to
think of synonyms, other ways of expressing tha,@ad so on, because the computer
search program will not think of them for you.

A. Boolean Searching [usePTq

Boolean searching came from methods of mathematégorge Boole back in the 1800s
and is based on what is called Boolean logic. Mb#his is not necessary to learn but
there are three commands and some combinationarthaery important to formulating
Boolean searches:

OR - You use this command most often when you waatvtd using multiple
searches with synonyms. Words associated togeftieOR are generally words that
have a similar or related meaning. For example:

Psychoanalysis OR Freud
Colleges OR Universities
Adolescents OR teenagers

What you are doing is taking two separate searahédsombining them into one search
by telling the computer search program, “I donttecarhich word you find. | want the
metadata or data related to it. You don’t neefihith both words in one piece of data.
Just find either of the words wherever they arated.”

You will get a lot of results, and the more ternasiyadd to the search, eaglolescents
OR teenagers OR youththe more results you will get. Alternatively,uyoan do
separate searches on each word, then combinesthiésriater.

AND - The purpose of an AND search is to narrow yoaus$. In this case, you
are not avoiding doing multiple searches but ateadly trying to make your search more
precise. For example:

Teenagers AND television AND violence
Internet AND security
Forest AND ecology

What you are doing is asking the computer seargmerto fine all the words connected
by AND in thesamedata record. Thus you are not just searchingefmagers but for
data related to teenagers and television and \gelég.g. the effect of television violence
on teenagers). The result of using AND to narrawrysearching is that you getver
results for every word you add.
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Many databases by default use AND searches sgahaion’t need to type the word
AND, just input your words with spaces between tl{erg. most modern search engines
for the Net, most library catalogs, some journddbases). Some databases, however,
see two words side by side as a phrase searchadednagers television violence

would be seen as the phrdsenagers television violence’which makes no sense and
will get zero results.

NOT — The NOT command is used rarely, and often inlioation with other
search terms or even as an addition to a searoh aabther Boolean term. Its purpose is
to screen out data that is creating irrelevantltesik.g.

(Internet AND security) NOT Spam
(Bible AND covenant) NOT Church
(Psychoanalysis OR Freud) NOT Jung

In the first, you want material on security in théernet, but you are not interested in any
data records that deal with spam. In the secamglyyant data on covenant in the Bible,
but not Covenant Churches where the Bible is taugghthe third, you want material
related either to psychoanalysis or Freud but deatt data on the psychoanalyst Carl
Jung.

Phrase Searching- Sometimes you are searching with a phrase rtthara
single keyword or single keywords in some Booleamnection with one another. If the
database doesn’t know this is a phrase, it maydatd that separates the words. For
example, you are looking for material on growin@lagdrees, so you type into a database
growing apple trees and get the following piece of data:

“Making apple pies at home is growing phenomenon. The pleasure of kneading the
dough while staring out your kitchen window at treesin your back yard is something
not to be missed.”

The data has nothing to do with growing apple tlessause the database separated your
phrase into keywords, making it an AND search.

On the Net, a very common convention for identifyuords as a phrase is the quotation
mark:“growing apple trees” In some library catalogs, a phrase is identiviith
parentheseggrowing apple trees) Other databases simply want you to type the svord
—growing apple trees— and use ANDs if you mean the words to be in BibAearch.

The only way to be sure how a database handles@Bearching is to check out the
database’s “help” or “how to search” function.

Proximity Searching - Proximity searching is intended to help the clear
avoid the problem of having one keyword in an ANfareh appear in one place in the
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data record and another word appear in a compldiérent place so that it is unlikely
that the words are connected properly with onerarawithin the data. A proximity
search specifies how close the words have to bed¢another in the data before that data
record appears in the results. There are mangrdiit ways that proximity searching can
be done, depending on the database:

1. In Google and most good search engines, proxiredéyching is really a thing of
the past, since the results are naturally ordevetia the first number of citations
have the keywords very close together, while legeults have them more and
more separated. In essence, the first sets disese already set for close
proximity.

2. Some databases use a “within” operator, exgW7 reform means that the word
tax and the wordeform have to appear within 7 words of one another, ggiye
in the order in which they were typed (so “tax” hasppear in the data before
“reform”.

3. Some databases use a “near” operatoriaxg\6 reform means that the word
tax and the wordeform can be no further apart than 6 words, though gdiger
word order is not important.

Natural Language Searchir@his used to be a popular way of searching by
asking real questions rather than formulating $esgaising Boolean operators, e.g.

What was the name of the Lone Ranger’s horse?
There’s nothing actually magic about it. It's yk@rd search. The search software
simply eliminates some irrelevant wordsvkat was of the ‘s— and ends up with a

keyword Boolean searchrame AND Lone AND Ranger AND horse

The search engine ASK JEEVES (now ask.com) majorsatural language searching,
though it is not as popular a technique as it anae.

Truncation — In order to avoid having to do multiple searchesvonds with
the same root, truncation is used. Truncation $ystan bé or ? or# depending on
the database.E.qg.

Discipl* = disciple, disciples, discipling, discipggship

IV. Demo

Use computer projection to demo the keyword fumiof the library catalog. Look at:
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Author Name [any order]

Title [any word]

Keywords

(Tell students you will leave subject [any wordt feext class)

Do a title [any word] demo on

Discipl* Matthew — note that title keyword also searches on takdiesmtents, which
can create a problem, becaldatthew and a word relating tdiscipleshipmay be

found in different chapters. Point out that thisralways noise (false drops) in keyword
searching, though some of the results are higlhéyvamat.
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CLASS FIVE: Controlled Vocabularies

Textbook readingResearch Strategiepp. 53-76.

Assignment for which this class is the background:

FOR THE BEGINNING OF CLASS 6: (Read Research Strategiepp. 53-76 (part of
this is repetition). Indicate in your assignment tlat this reading has been done.)

Make sure you understand controlled vocabularies, tiMch are not the same as
keywords. In this assignment you will be searchingnly by subject headings.

State your research question

1. Take the results of your title [any word] searkh from the previous
assignment and look up in the catalog those titlegaost relevant to your
research question. From the full records for thosétles, identify relevant
subject headings and use those subject headingssiarch the catalog.
Here is an illustration:
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Alternatively use the large red Library of Congres Subject Headings
volumes in the library to identify relevant subjectheadings or use the online
but less helpful version at:
http://authorities.loc.gov/cgi-bin/Pwebrecon.cgi?DBlocal&PAGE=First

List all relevant subject headings that youdentified.

2. List 12-15 books, relevant to your topic, whiclyou identified through your
subject heading search. Keep as narrowly focusech gour research
guestion goal as possible.

If you found fewer than 12 books for this part of his assignment, or if you struggled
with locating the right materials, comment on why wu think the difficulty occurred.
Here, you need to identify any problems you see your results — If | identify them
instead of you, it could lower your grade.

The key for this assignment, once again, is to findooks that as closely as possible
provide information that will help you answer your research question. Relevance is
very important. If you find that there are no books directly on your question, you
will need to identify those books that contain atdast a section or chapter dealing
with material relevant to your question.

|. The Trouble with Keywords

Keyword searching is useful:

1. It's quick — think of some words, type them in, gesults.

2. An AND search helps you to narrow down to just wy@i want

3. With keyword searches you can use basic searchidnismon databases without
having to learn advanced features.

Keyword searching also has one major drawbacks-eitly as successful as the
terminology you use is correct. Keywords are ofieor carriers of meaning for several
reasons:

1. They usually have synonyms — other terminology tioaid just as easily express
what you want. No matter how many good resultsfyad; there will be good
results you miss because they used other termipolog

2. They tend to create a lot of “noise” in the resulitkich are sometimes called
“false drops.” You put in good terminology onlyfiod that a number of results
have the right words in them but aren’t really velat to the concept you are
searching for.

3. Words are unreliable carriers on the meaning otepts. If you've ever tried to
explain to a database that it's not getting what want, you know the problem.
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What is in your mind is not easily explainable wighminology, especially when
computers can only find words but can’t think.

Il The Nature of Controlled Vocabularies

[A note to the professor: This is likely the mo#tidult concept you will teach in this
course. Students understand keywords but ofte’h @aina strong enough concept of
controlled vocabularies to use them effectivelyndhasize to students that this concept
is difficult and that they need to read the reldésection of Chapter Two several times
until they grasp what is involved.]

Controlled vocabularies exist because metadatwalis to add search terminology to a
data record. Consider the following [B®T]:

This is a catalog record. You will notice, nea thiddle of it, a section called
“Subjects.” There are three subjects:
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Note that all three are quite formally expresseith\@imain heading and one or more
subheadings. Why are they there? Who created?hem

Back many decades ago, the Library of Congressashivigton, DC faced the problem
that, while it was easy to catalog a book by authrdsy title (since these were fixed and
set), it was not so easy to describe a subjedt.“ésithanasia” or is it “mercy Killing”?
“Adolescent” or “teenager”? So many things carmdescribed with varying terminology
that it made the likelihood that you could find exthing in a catalog that was on the
same subject very slim indeed.

So the Library of Congress decided to create its tesminology, its own subject
heading system. Here were the rules:

1. Every subject could only be described with one ectidpeading. If you had the
option of using “adolescents” or “teenagers,” younNd have to choose one and
reject the other.

2. The Library of Congress would establish the wordihgach subject heading.
Once set, the wording could not be modified in aay.

3. No one but the Library of Congress could create selject headings for the
system. Headings had to be authorized by the tylmbCongress.

Unlike keywords, that the searcher creates onlyh&ibrary of Congress Subject
headings were preset by someone other than theheeacould not be created by the
searcher, and could not be modified by the searcher

The Library of Congress then began adding subjeatlimgs to the data records of each
book they cataloged. This added metadata thusvimaaother way to search for books
on a topic, a way that was not dependent on keysvoha fact, a book title could be quite
different from its subject heading in terminologi.g., a book entitled,

God Rules Forevemight be assigned the subject headinggdom of God.

Thus, the Library of Congress subject heading sygtew in use in most North
American libraries) is a strong example of a cdigtbvocabulary.

Controlled, because the Library of Congress detamivhat terminology will be
authorized.

Vocabulary, because it relates to metadata indima bf terminology you can use to
make a search.

Why do controlled vocabularies exist'Because (at least in theory and often in practice)
they provide a means to find everything on a cersabject in a databasegardless of
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what terminology the data record uses An intelligent cataloger sits down with each
book, figures out what the subject matter is, ass@ne or more authorized subject
headings to it, and adds these headings as meiadatthe data record.

From that point, the searcher can discover whgestiheading best matches the concept

and use it to discover virtually everything on tbpic in the database, regardless of the
actual terminology used.

. ldentifying the Right Subject Heading

Since a user can'’t create subject headings, tleatnugst discover what authorized
subject heading is best for a particular seardherd are several ways this can be done:
A. Library of Congress Subject Headings (Published Vaimes)

The Library of Congress has published a set oElaeg volumes that serve as a guide to
subject headings. The textbook (p. 23) offersidey{usePPT]:

Additional PPT illustrates a page of the print verson.
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B. Library of Congress Subject Authorities (http://authorities.loc.gov/)

[It is advisable that you do an online demo of 8iis].

1. Click on "Search Authorities."

2. Choose the Subject Headings option in the lower tieen type into the upper
box a good guess for what the subject headingtnigh You will get a display
of various related headings.

3. If you see your term opposite a button that sayeférences," click on the
References button .

0|Evangelism LC
subject
1 headingi

In the case of a search for "Evangelism" clickimgReferences leads to a page that will
tell you that the proper heading is "Evangelistior"

If the subject heading you guessed is an authoheading, the button opposite it will
say "Authorized Heading."

2||[Evangelism plays LC
Heading

subject
heading

4

U7
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Note: Once you have identified a subject headiagihauthorized, you must then go to
a library catalog (like the TWU catalog at http#hpac.twu.ca/#focyisnd use that
heading in a subject search in that catalog. ftex described above is not a catalog
itself, just an index to identify subject headinddost academic library catalogs in North
America use the Library of Congress Subject Headysgem.

C. Working from a Catalog Record

The easiest way to identify subject headings mat@ keyword search first, open the
catalog record for a relevant book, and see wHgestiheadings were used.

Here's how it works:

You are doing research on the political views ofrfitaLuther. You start with a title
keyword search on Luther and Politic*. You finB@ok: Luther and Calvin on
Christianity and Politics.When you open the catalog record, you $4&Tl]

Note the lines opposite the headisgbjects.” One of them is:
Luther, Martin, 1483-1546--Political and social vievs

If you were to click on this subject in the catgldgvould lead you to other books on the
same subject. Alternatively, you could type theadling into a "subject alphabetical”
search box and do your search from there. Becaissubject heading is listed in the
catalog, you know that it is an authorized LibrafyCongress heading. You can't revise
it, but you can use it to find other books on thme subject.
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V. Demo

Do a demonstration of controlled vocabularies, gissubject alphabetical” in the
catalog.

Kingdom of God — note the wide range of terminology in book siflget all the books
on the subject are brought together into a singte |

Try a title keyword search devangelism,” locate a book on evangelism, identify the
subject heading(®vangelistic workand perhapwitness bearing (Christianity), then
show how clicking on the relevant link brings up thihole list of titles on the relevant
subject.

V. Conclusion

Controlled vocabularies are a valuable tool in basas that use them, because they are
not dependent on the terminology of the data itselither, controlled vocabularies
interpretthe data so that data of the same type can bglrop together regardless of
the terminology in the data.

With more than 80% of all electronic data lackimgpirolled vocabulary, it is all the more
important that we make use of it when we find iaidatabase. As one tool among
several, it can yield valuable results.
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CLASS SIX: Introduction to Journal Indexes; Refworks

Textbook readingResearch Strategiepp. 76-95.

Assignment for which this class is the background:

FOR BEGINNING OF CLASS 7: (ReadResearch Strategiepp. 76-95. Indicate in
your assignment that this reading has been done.)

State your research question. Indicate if you havemodified it from last week’s
version.

1. Do a journal search using twmf the journal databases accessed through the
TWU library homepage or one of the terminals in theibrary. Be sure the databases
are relevant to your topic, and indicate what indexyou usedfull titles of indexes,

not just EBSCO or ProQuest). Do not use ERIC at this point.

If you wish to do well on this assignment, it is sbngly recommended that you stage
your searches if possible:

Option a. — start with a keyword search and idenfy “Narrow by subject” or
similar options (works best in EBSCO databases wherthese options are on the
left). Click on a relevant subject link.

Option b. - start with a keyword seart and open full records of relevant
article citations to discover subject headings. @ik on the subject heading links that
are most relevant.

2. Indicate what subject terms or keywords you ugegiour searches These will tell
me if you used lateral thinking and if you formulated your search too broadly. If
you are using a database that has subject headifijssaurus or subject search), be
sure you do at least one search using a subjectdieg.. But keep your searches
simple, relevant and few (no more than 3 or 4 seanowvord combinations).
a. List 10 articles from each index that are relevat to your topic - author,
article title, title of periodical, volume number, date, page numbers.You will
be graded on relevanceSome of the articles can be repeats of ones faliny
the other index.
b. Check the availability of each article. Is it @ailable in full text? If not, is
it available in another format in the library? If so, indicate the format.

It is recommended that you download your records ito RefWorks to give yourself
practice using this bibliographic manager.

Note: Not all databases are relevant to every topicUse the guide on the article
indexes and databases page to determine which oras best for the topic you are
pursuing.
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l. Introduction to Journals

There is a distinction between books and jourrtas ithakes a significant difference in
the way in which we search for relevant information

A book is a single item, while a journal is an onigg process

Books are relatively easy to catalog. A librargaiges a book, creates a catalog record
for it, adds some stamps and a spine label, ardipoi the shelf.

Journals are harder to handle. We can createabbgaecord for the journal itself, but
identifying each article with metadata to help earsh for it is much more of a problem.
For this, a regular library catalog won’t work. Weed a journal database that can have
a catalog record for eadlnticle in a journal.

Some terminology:

Periodical — any publication that comes out periodically, framewspaper to a
publication that is produced only once a year.

Journal — a periodical that is produced in a scholarly sgtind reflects the results of
scholarly research.

Magazine— a periodical intended for a more popular audi€noge that the
journal/magazine distinction isn’t a rigid one. n®journals have glossy colour photos
and appeal to both audiences).

Peer Review (Refereeing} a process with scholarly journals by which evargmitted
journal article is subjected to a process of ewanay noted scholars in the field to
determine if it deserves to be published by therjabiand/or needs revision before
publication.

Periodical Index/Periodical Database/Journal Databse— a catalog for journal articles
(analogous to a library’s catalog for books), oft@sed around a broad subject discipline
(religion, psychology, business, etc.). May or maycontain the electronic full text of
the articles themselves.

Full Text — now a technical term for the electronic full textagournal article, usually in
HTML or PDF format, sometimes in both. HTML formatan enhanced text file that
usually loses most of the original formatting ardy@ numbers of the original. PDF
looks like an electronic photocopy of the original.

Citation — a statement of the key features of a journatlarthat are necessary to
identify and find it. Here is a sample citatiortlmdentification of its key parts [use
PPT].
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Why bother with journal articles? — They represent cutting edge research; they often
focus on narrow topics and thus are more likelyt® up with what we’re seeking in our
research questions; they represent a large pastithre available information on a topic.

. Journal Databases

Journal databases used to be described almostrsaliyeas “periodical indexes.” Once
in an annual print form, most are now electron&jwetred via the Internet. They are not
free, however. Most are commercial products tocilai library subscribes, and they are
thus protected by passwords. For ACTS/TWU studewots access them through the
library home page and require your TWU e-mail accaser name and password to get
in.

We have a large number of journal databases, theogie are better for some purposes
and others for other purposes. Most often, youfadlus on databases in a certain
subject discipline.

Many of our databases now have “full text”, whickans that some or all of the citations
also have links to the full text of the articlgsor those articles without full text, we may
have them in another format (print or microfornrmwe might not have them at all. In
the latter case, they are available through ifteatly loan. Your first 5 interlibrary loans
are free (coupons from the ACTS academic officaiireq) and are $2.00 each after that.

Journal Databases can have a variety of typed@afiates. We prefer the EBSCO
interface (note that EBSCO is a company that hidesizbases with its software. We have
over 20 EBSCO databases, so you will have to ifleatparticular database with its own
name — e.g. Academic Search Premier, ATLA Religdatabase). But we also have
databases from ProQuest, InfoTrac, CSA, Ovid, anons

[Note that the textbook illustrations feature theeo version of the EBSCO interface,
which was changed in July 2008. Gdittp://www.acts.twu.ca/lbr/NewEBSCO.htm
for new screenshots featuring the revised interface

Some journal databases have a lot of metadatg$@hpect heading searching, author
name searching, etc.) while others are more basioter little beyond keyword
searching. Thus you have to “read” each interfacgee what is available. Some clues:
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Thesaurus/Subjects Link— Takes you to a subject heading browse where godiod

an appropriate heading that is a controlled voaalgidearch. Note that different
databases use different subject heading systemm#tyanot be the same as LC Subject
Headings.

Indexes Link — Takes you to controlled vocabulary indexes (@ughor names in
formatted form [e.g. Barth, Karl, 1886-1968] or gdb headings) that enable you to do
searches regardless of keywords in titles, etc.

Advanced Searches- Enable you to identify fields in data recordgj(search by author,
search by title, search by subject) and even takdao or more fields at the same time).

Avoid searches that include the full text of fkt articles in the database. They tend to
bring you too many irrelevant results.
[l RefWorks

An Internet-based bibliographical manager that Esayou to gather, organize and make
use of citations from library catalogs and jourd@labases, even from Internet sites.

RefWorks is accessible from the library home page.
Note the following:
A. To get to the RefWorks Login, you need to use yOMU e-mail user name and

password if using an off-campus comput&his will give you a screen that looks
like this, with the Trinity Western University nanrethe grey boxPPT]:
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If you do not see “Trinity Western University” ihg grey box, you will need to
log in using your group code (obtainable throughRefWorks information page:
http://www.twu.ca/library/refworks.htm

. You also need to create an individual account urgelf by click on the link

“Sign Up for an Individual Account.”

Once in RefWorks, you can create files for varipugects you are working on,
load citations into them, and create bibliograpimeshatever format you want.
There is a software download called Write'n’Citatthttaches to MS Word or
Mac Word. With it, you can create citations in ypapers directly from
RefWorks files and automatic bibliography entriésse of this is a bit tricky.
RefWorks might be seen as the ultimate solutiorfdonatting papers in right
bibliographical form, but it isn’t exactly that.eBause various databases have
different ways in which they create citations, ymnerally have to clean up any
bibliography created by RefWorks, in order to malsnform to correct
bibliographical style.

. If you are using Turabian format, note that theeetevo Turabian formats —

Reference List and Turabian Notéselition. At ACTS we use Turabian Notes
6" edition rather than Reference List.

. There are extensive tutorials on the RefWorks mfation page. You will need a

couple of hours to train yourself on this resource.
Demos

Do a demo of ATLA Religion Database:
1. Start with a basic search. Show the main featirése Interface — Basic,
advanced and visual searches; choose databasesnead against
combining databases because you lose the spedifdiatures of each),
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publications; scriptures; indexes; limiters andangters.
2. Do a basic search dRevelation and Barth Show the following:

a. Distinction among articles, essays, reviews, arakbgbooks are
listed if they are collections of essays or havenbeviewed).

b. “Check for Availability at TWU.” link. Explain th@ature of the
journal list and the various formats.

c. Full text articles.

d. The “add” function, the folder, and downloadingRefWorks
(try an actual download using your RefWorks accoyntwWhile
in RefWorks, show some basic features.

3. Briefly show the Visual Search function, explainihgt this is still quite
an experimental approach to searching and maylwaya be reliable.

4. Demo the Scripture search on a passage like John 1.

5. Demo the Indexes function, focusing on author, namsubject, and
subjects all.

6. Show how results may be downloaded to RefWorks.

B. If you have time, do a brief demo on ProQuest Ratig



RES 500 A -Teaching Manual William Badke, April 2008 -47 -

CLASS SEVEN: Google Scholar and ERIC

Textbook readingResearch Strategiepp. 101-103, 120-135

Assignment for which this class is the background:
FOR BEGINNING OF CLASS 8: (ReadResearch Strategiepp. 101-103, 120-135.
Indicate in your assignment that this reading has een done.)

1. State your research question. Indicate if you haveodified it from the
guestion you submitted last week.

2. Do a search for scholarly journal articles or confeence addresses (based on
your research question) in Google Scholar. It isery important that you go
to Google Scholar through the library home page sthat you can pick up our
links to full text. For this assignment, | want you to use the “advarmte
interface, not the simple searchist 8 relevant articles, indicating what
challenges you faced and which articles were actuglavailable in full text in
Google Scholar. For those that were not, double ek the TWU Journal
List and indicate whether TWU has them, as well athe format (electronic,
bound, microform). Be aware that Google Scholar idludes books, websites,
etc. Have a look at the textbook, p. 101-103. Yauant only journal articles
or conference addresses.

3. Do a search for your topic on ERIC using the TWU vesion available in the
list of “Article indexes & databases” on the library web page. Indicate what
search terms you used (including at least one thagas search), and list
author, title, date and ERIC number for ten ERIC documents, not ERIC
journals, relevant to your topic. Note that ERIC works best for social science
topics and not at all well for religious studies, Istory, etc. If your topic is not
suitable for an ERIC search, choose a topic thauythink will be suitable and
do a search on that topic. If your results numbever 100, stage your search
with subject headings and keywords.

l. Scholarly Databases on the Wekmaterial below from the textbook)

A. Google Scholar ittp://scholar.google.con

Google Scholar is not really a subset of the Gosgéch engine, but a resource devoted to
scholarly literature—books, journal articles, coefece proceedings and academic Web sites
found on the WWW. Think of it as a type of acadefeiterated database. As such, GS does have
its challenges:

1. Itis limited to the standard basic search boxsmde rather elementary advanced search
features. Thus any sophisticated search techniggieg controlled vocabularies or
clustering are out of the question.
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Not all publishers of academic information are irted.

It's unclear how results are ordered.What qualifessults to be on the first page as
opposed to being on the fifth or twentieth? In @®ye is no way to reorganize the
results by date or even by type of material.

Articles, books, conference proceedings and acadéreb sites are all jumbled together.

The quest for actual full text is a frustrating ordore often than not, following a link to
a journal article will get you only to an abstratit. The full text will cost you
significant coin. Our library now links GS to owllftext [Demo this] or you can check
our journal list to see if we subscribe to the jalryou want.

The Scholar help screer#ttp://scholar.google.com/intl/en/scholar/help.htm) are very good.

Here are some of the common types of citationscgmuexpect to find in Google Scholar:

1.
2.
3

Journal Articles—Look for the journal name just under the titleklin the citation.
Books—Not the full text in most cases; designated bydo

Citations—This is a bit tricky—a citation is a referenceatacholarly article or book
found within one of the articles or books in the @fabase. So it's a reference to a
reference. As such, it has no link to take you ptege where you can obtain it, though
you can link to the source that referred to itwadl as do a search on Google to see if it's
available on the open Net. This type of sourceesghated as [Citation].

Conference Proceedings-These results have no special designation tohteth apart
from journal articles, so you have to look at htmnt are described under the title link in
the citation.

Academic, government, etc. Web sitesThese will be identifiable because they have
URLSs instead of journal names or descriptions [i&aok] or [Citation].

B. CiteSeer http://citeseer.ist.psu.eduy

CiteSeer is a search engine for academic scientificmation that is freely available on the
WWW. As such, it offers real full text. But it doadot more. In the scientific and social

scientific worlds, the value of research papexsftsn determined by how many other papers refer
to (cite) them. If your paper has had a hundredtioits to it in other people’s papers, it will be
considered to be more valuable to the scientifrarmuinity than if it has had only one citation.
CiteSeer is able to break down the details of thel@s it lists so that you can see what sources
each article cited and which articles have cited #nticle. There are also a number of sort
features to reorganize search results.

Citations to an existing paper can also help schdtdlow a trail of research on a topic: Paper A,
published in 1998, is cited by paper B in 2000,gvdp in 2004, paper D in 2008, and so on.
These later papers demonstrate how the reseaRdpier A is being used in new ways to expand
knowledge, creating a history trail related to deselopment of the topic.

C. Scirius (http://www.scirus.com/srsapp)
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This site bills itself as “the most comprehensigiesce-specific search engine on the Internet.”
The content provided includes both journal artieled academic Web sites though some of the
journal material is content from commercial dat&@sd&ke Elsevier'sSScience DirectThus, you
may or may not have direct free access to elecroiitext.

Scirius allows you to limit your search to jouraalicles, “preferred"Web sites or “other"Web
sites, or any combination of these. You can satilte by relevance or date. Scirius also offers a
clustering feature that gives you links to termagyl you can use to narrow your search. Its
advanced search offers quite a range of limitefgetp you find the most focused results. You
can also export your results so that they can Hedinto a bibliographic manager.

6.3.5 Windows Live Academic littp://academic.live.comn)

A relative newcomer to academic search,Windows Bigademic (henceforth WLA) suffers
from simply having too small a database, thoughsthuation should improve over the coming
years. WLA has a cool look to it and some intengsfeatures:

1. You can specify searches for particular authoigat results to journals or conferences
(but only after you have done your initial sear@h;advanced search feature is not
available).

2. You can sort by relevance or date (ascending arethelng).

3. You can move your mouse over a citation resulfpenoup a full record on the right.

4. You can do a direct download to one of severaidmjphphic managers.

6.3.6 getCITED fttp://www.getcited.org/)

This is an interesting experiment in the interattiof Web 2.0. Academic users of this search
engine submit their own material or citations tant have the ability (if properly signed in) to
revise anything in the database. Think of it asilikipedia of academic search engines. The
following is from the getCITED home page:

“getCITED is an online, member-controlled academic datalsisestory and discussion forum.
Its contents are entered and edited by membeheaidademic community. By putting its
content in the hands of its membegstCITED makes it possible to enter in and search for
publications ofall types. This means that, in addition to the booksaticles accessible with
other databases, book chapters, conference paymksng papers, reports, papers in conference
proceedings, and other such research outlets tha ahtered and then searched for within
getCITED. In addition,getCITED makes it possible to link publications with all §heblications

in their bibliographies, thereby making possibleide variety of publication and citation
reports.” pttp://www.getcited.org/)

Il. Full Text Open Access Journal Databases

Go overOpen J-Gatehftp://www.openj-gate.com) and Directory of Open-Access Journals
(http://www.doaj.org/)
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Il ERIC

A. What is ERIC?

ERIC stands for ThEducation Resources Information Centicentralized depository
for information about education. Since educatinooepasses so much, this is really a
depository for a broad range of documents relaigtld social sciences — social issues,
social problems, psychology, politics, and so tins an ideal resource for analysis as to
what is happening in society.

ERIC has two main components:
1. ERIC documents (designated with a document nunfiagdaoks like this
— ED492103. These documents are reports, resezameference
proceedings, etc. that did not make it into theul@gbook/journal

publishing streams but are of high quality and gvedue. Some
examples of the sorts of things you might find éh¢uUsePPT].

ERIC #: ED490794

Title:  Confidentiality, Informed Consent, and Ethical Gdesations in Reviewing tt
Client's Psychotherapy Records

Authors: Blunt, David R;

ERIC #: ED372801

Title: ~ Emerging Leadership Styles That Promote Continlraréormance
Improvement.

Authors: Schoening, Don And Others

ERIC #: ED296224
Title: Alcohol and Drug Abuse: A Needs Assessment of ROmlnselors.

Authors: Hawes, Deanna;JAnd Others
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A standard citation for an ERIC document looks likis: [PPT]

-51 -
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2. ERIC Journals (designated with EJ and numbersE3439040). This
portion of ERIC, integrated with the ERIC documsearch, is simply a
journal index in education. Note that this is amifg for students. You
need to be able to distinguish between ERIC doctsneften available in
electronic full text, and ERIC journals that arentified and located just
as they would be in any journal index.

ERIC also has a set of ERIC digests —short statieecdirt articles linked to ERIC
documents, that summarize the main features of raegs of research. Unfortunately,
no more ERIC digests are being produced as of Zi0this resource is how providing
limited value.

Note that ERIC also provides the full text of ab®0%,000 documents from 1993 on.

B. ERIC Interfaces

ERIC is available free online http://www.eric.ed.gov It offers basic and advanced
searching as well having a full controlled vocabykubject heading search through its
thesaurus.

ERIC is also available on the EBSCO platform thotilghTWU article indexes and
databases link on our library home page. Thisgareimproved interface and the
capability to download to RefWorks (though the Metsion also has come download
capability [Click on “add” next to a citation, opé&Mly clipboard,” click on the “Export
record” button, on the next screen click on thetd@on manager” button, then download
the file to your hard drive. Open RefWorks, clmk “References,” “Import,” then set the
import filter to ERIC and choose the downloaded fibm your hard drive. Import into
RefWorks].

Do a demo on both ERIC interfaces. Use basic keshaad thesaurus searches for
concepts like Fetal Alcohol Syndrome, Drug Abusegddizational Change, etc.

C. ERIC and RefWorks

ERIC citations are downloadable to RefWorks witlhbaterfaces, but the
“bibliography” function strips off most relevanttda— date, ERIC number, and so on.
This is a problem that RefWorks is aware of butasdoing much to fix. You will thus
have to add relevant information. The proper idtatorm for an ERIC document is

[PPT]

APA:

Author, A.B. (Year). Title of document: Subgithf documen{Report number, if

any). City, State: Publisher. (Retrieved month gggar, from Online Source, ERIC No
ED XXX XxX).
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Mead, J. V. (1992). Looking at old photograghsestigating the teacher tales that
novice teachers bring with thefReport No. CSOS-R-292). East Lansing, MI: Nagio
Center for Research on Teacher Learning. (retridudgd24, 2001 from EBSCO, ERIC
No. ED 346 082).

Turabian:

Author, Name. Date of publicatiorTitle of Document Title or explanation of source g
document such as a conference or publisher, Pxbliscation: Publisher, Date
information accessed. Vendor, ERIC, ED XXXXXX.

Note: Some of this information may not be availaltes best to reference all of the informatioragable
to you in the citation.

Flax, Rosabel, et al. 197Guidelines for teaching mathematics K-ITPopeka: Kansas
State Department of Education, Topeka Division @fi€ation Services, June. 85,
EBSCO, ERIC, ED 178312.

Adapted fromhttp://www.library.uiuc.edu/rex/instruction/erictht

CLASS EIGHT: Evaluation and the Information Environ ment

Textbook readingResearch Strategiepp. 114-116, 142-143
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Assignment for which this class is the background:

FOR BEGINNING OF CLASS 9

(ReadResearch Strategiepp. 114-116, 142-143. Indicate in your assignmeritat
this reading has been done.)

A Google search on “Kingdom of God” pulled up the éllowing sites: Please
evaluate each carefully, using the leading questisrprovided:

4. http://www.ucg.org/ - This is an organization that proclaims the Kingadm
of God.

5. When did the organization begin?

6. Is there anything about their belief structure thatwould cause
you to wonder about their theology?

7. Have a look at their history (including the history of their
elders). What tradition did they come from? What rappened in
1986, and the years following, that led to the cré@n of this
organization? (You will need to Google them to geibjective
information on this. You will not find useful information on this
on their site).

8. What is your overall impression of this website andhe
organization it represents?

5. http://www.gotquestions.org/kingdom-of-God.html- This is a site that
answers religious questions.

a. What are the qualifications of the people answeringuestions on
this site?

b. Who are they? Can you find names, credentials, e

c. What evidences of scholarship do you find on thiste?

d. Is their site recognized for tax exempt donation sttus by the
Internal Revenue Service? Would this matter in juding their
quality?

e. What is your overall impression of the reliability of this website
for answering complex questions about the Kingdomfdsod?

6. http://www.bible.org/page.asp?page id=2583 A study by Dr. Allen Ross
a. What are Dr. Ross’s credentials and how credible & they?
b. What signs of scholarship are in this work, and hoveredible do
they look?
c. What is this page part of?
d. What is your overall impression of the academic quiy of this
site?
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An example of the dilemma Wikipedia (http://en.wikipedia.org/wiki/Main_Pagean
enormous online encyclopedia created by Internettsuslt is based on Five Pillars that
seek to regulate it:

Wikipedia is an encyclopediaincorporating elements of general encyclopedias,
specialized encyclopedias, amldhanacsWikipedia isnot adictionary, acollection of
primary source documentgsoapboxa newspaper, a free host, a webspace provider, a
series ofvanity articlesa memorial collection, an experiment in anarchgl@mocracy,

or a grouping of links (whether internal or extdynt is also not the place to insert your
own opinions, experiences, or arguments — all eslifoust follow ouno original
researclpolicy. All editors must strive for accuracy.

Wikipedia uses theneutral point-of-view which means we strive for articles that
advocate no single point of view. Sometimes thigires representing multiple points of
view; presenting each point of view accuratelyvilong context for any given point of
view, so that readers understand whose view th& pgpresents; and presenting no one
point of view as "the truth" or "the best view.ntieans citingerifiable, authoritative
sourcesvhenever possible, especially controversial topicswWhen a conflict arises as
to which version is the most neutral, declare d-down period and tag the article as
disputed; hammer out details on thék pageand followdispute resolution

Wikipedia is free content so all text is available under t@NU Free Documentation
License (GFDL)and may be distributed or linked accordingly. Rgtpe thatarticles
can be changed by anyoared no individual controls any specific articleetefore, any
writing you contribute can be mercilessly edited aedistributed at will by the
community. Do not submaopyrightinfringements or works licensed in a way
incompatible with the GFDL.

Wikipedia follows the writers' rules of engagementRespect your fellow Wikipedians
even when you may not agree with themcB& . Avoid makingpersonal attacksr
sweeping generalizationStay coolwhen the editing gets hot; avdaine edit warby
following thethree-revert ruleremember that there are 1,112,288 articles oitiugish
Wikipedia to work on and discuss. Act in good fadthneverdisrupting Wikipedia to
illustrate a pointandassume that others do the same in the absencengietiong
evidence to the contraripon't usesockpuppet$o do wrong or circumvent policy. Be
open, welcoming, and inclusive.

Wikipedia doesn't have firm rules besides the five general principles elucidatee her
Be bold in editing, moving, and modifying articlé®cause the joy of editing is that
although it should be aimed farerfection isn't required. And don't worry about
messing up. All prior versions of articles are kegat there is no way that you can
accidentally damage Wikipedia or irretrievably degtcontent. But remember —
whatever you write here may be preserved for pibgter

(http://en.wikipedia.org/wiki/Wikipedia:Five pillays
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Quiality control is maintained, not through an edibut through a tracking system that
identifies changes to articles, and a loose grdwpatchdogs who make sure that articles
in their interest areas are not vandalized.

Wikipedia is a real challenge to traditional reséars in that, while much of it is of
surprisingly high quality, any part of any artidan be dead wrong and stay dead wrong
unless someone spots the problem and correc@nie solution could be simply to ignore
it because it's unreliable. Another could be te iisand take your chances that
something will be wrong. The best solution is lyk® use it in conjunction with other
information sources that can help confirm or dispiikipedia’s information.

Do a demo of Wikipedia, choosing a current topic ash something more traditional.
c. Economics of the Internet—- Why everything is not free.

People write and publish as much for money ashebienefit they hope to bring to the
world. Those who publish for free on the Internating funding available for them to

do it, or they hope to sell something by giving gwame of their words for free, or they
have no interest in the money and really want bogopenefit to the reader. Thus not
everything on the Net is free. We have to thinkhef Internet as a vehicle for

information (like the phone system) rather thaibealy. Some people use that vehicle to
carry free stuff. Some use it as a vehicle to gthesomething for sale. Some use it as a
platform to publish material to which you must stridse or for which you must pay. All
are perfectly legitimate uses of the Net.

d. Internet as Content Providor vs. Internet as vehi@— When the Internet
is used to enable people to publish freely viewaldbsites, it seems like a
content provider. When it is used as a platforndittabases and other
content for which you must pay, it is more likeehicle.

e. The so-called “Hidden Internet” — about 40% of what'’s freely available
on the Net (excluding sites you have to pay to wewhich are password
protected) are not visible to search engines. §medude such things as
the contents of online library catalogs and frebases (e.g. periodical
indexes, government documents accessible only ghrportals, etc.). The
only way to find such sites is to know what pottabo through (e.g.
TWU'’s library catalog).

Prior to doing next week’s assignment, the studens cautioned to review the

guidelines for evaluation (in the textbook readingsand to expect togo deeply into
these websites to find out the truth about them.

CLASS NINE: Reading and Notes
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Textbook readingResearch Strategiepp. 136-153.

Assignment for which this class is the background:
FOR BEGINNING OF CLASS 10: (ReadResearch Strategiepp. 136-153. Indicate
in your assignment that this reading has been done.

This assignment involves reading and analysing armrticle. Use the reading from
the textbook as a guide to the kind of analysis nded. You have a choice of
articles, all available on the Internet. Choosene of the following:

a. Frances Flannery-Dailey "BibliceScholarship and the Passion
Surrounding The Passion of the ChristJournal of Religion and Film 8, no. 1
(February 2004). Available:
http://avalon.unomaha.edu/jrf/2004Symposium/FlanneyDailey.htm

b. "Jack the Ripper As the Threat of Outcast London" by Robert F.
Haggard
http://etext.lib.virginia.edu/journals/EH/EH35/hagqgardl.html - to get to the
footnotes, click on the footnote number@-dave a ripping good time.)

c. William Badke, "Was Jesus a Disciple of John?Evangelical Quarterly
60, no. 2 (July 1990): 195-204ttp://www.acts.twu.ca/lbr/disciple.htm

1. Write a short abstract (summary) of the article(100 words or less)

2. State the thesis or research question. If theis none, point out that fact and then
suggest what the thesis or question might have been

3. State the major arguments made related to thatiesis or question. Here you need
to describe what the author is arguing and what edence is being presented. Make
this section fairly detailed

4. Evaluate the article

a. Is the evidence well presented and sufficient? Nét causes you to believe it
is or is not? Give examples.

b. Are there any arguments that seem illogical ormy aspects that have been
missed? Examples:

c. Does the author stick to the topic well, with alear sense of purpose? What
causes you to believe he does or does not?

d. Who is the author? What credentials do you sder this author that
would cause you to believe he is credible (or caugeu to doubt this)?
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e. Are all sides presented fairly? What causes yda believe they are or are
not?

5. Give your overall assessment of the value of tlagticle, including your assessment
of the article's scholarly quality.

This assignment should be a minimum of 700 words.

l. Reading Strategies

Let's face it — reading takes time. In order tadeverything in every bibliography
item for your research essays, you’d have to dgdifuae without eating or sleeping.
Skim reading is often frustrating because you nmgzortant details. There are
strategies for reading smarter and faster witheatling everything.

A. Be Ruthless

Your goal in any kind of reading is to find the kejormation your need. Don’t read
everything. Use whatever signposts you can final work to readelectively.

B. Be Selective
1. Books (use PPT)

Title page, preface, foreword, introduction

Table of contents

Summary or conclusion of book

Introductions and conclusions of each chapter

Subheadings within each chapter

Index — try comparing index entries with table ohtents entries to
zero in on information you need.

Perhaps locate a book review

. Watch forkey propositionguse PPT)

~pooow

@

2. Journals

Note that there is seldom a set of headings oudme in an article to give
you clues. Sometimes there is an abstract atabmbing of the article.

a. Read the first and last pages
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b. ldentify key propositions
c. Attimes you can find an abstract in a periodioalex.

C. Read Analytically

Analytical reading really involves asking lots afastions of the material you are
reading. Here are some questions to ask:

1. What is this writer's worldview? l.e., where isghwriter coming from?
What are his/her presuppositions? Biases? Blints8pPassions?

2. How does this work compare with other things I'mdimg? | tend to put
writers into various “camps” based on their viewstloe issue so that, if
A, B, and C agree, they are in one camp, as opposedE, and F.

3. What is this writer avoiding? Sometimes writerd strengthen their own
position by avoiding reference to an opposing vié&dametimes they will
fail to tackle tough issues.

4. How good is this writer’'s evidence? Is it clegohesented? Is it
convincing? Is there opposing evidence to casbtlon it?

I. Note-Taking

Unless you own the materials you’re using, or yt jvant to gather all the materials
around you and refer to them as you write your péupe inefficient method that
usually misses lots of good data), you're neectord the important parts of the
material you're reading. Several methods are ptessi

A. Photocopying or Downloading Electronic Full Text

Most often done with portions of books and with \ehperiodical articles.

1. Advantages— speed + you have the actual words of your source.

2. Disadvantages or Dangers

- be sure you've recorded full bibliographical infation on your copy or download

- be sure soon after you get the material, that yghlight the parts that are important
to you so that you can identify why you made thpyco

- Unless you go over the material soon after youinlitayou’ll deny yourself a
chance to interact deeply with it.

B. Quoting

- writing out, typing out into your computer, scargiactual text.



RES 500 A -Teaching Manual William Badke, April 2008 - 60 -

1. Advantages

a. You have direct quotes when you need them and anae
record of what you read.

b. You interact more deeply with the material thaypati merely
photocopy.

2. Disadvantages
a. It can be long and laborious.

c. There’s a danger of quoting out of context. Betarsummarize
context as well.

C. Summarizing
- boiling down something long into a shorter essemcgour own words.
1. Advantages

a. Less writing than quotation method.
b. Forces you to think about what you've read and ustdad it well
enough to distill it in your own words.

2. Disadvantages

a. Doesn’t work well with very detailed or complex reasl.

b. Doesn’t leave you with direct quotations

c. You have to be sure you understood the original,welyour
summary could be a misinterpretion

D. Paraphrasing

- rewriting each sentence in your own words so thatésult is as long as or longer
than the original.

1. Advantage— Can be helpful if your material is difficult tonderstand.
Doing this exercise can sometimes allow the meatarigg made
plain.

2. Disadvantages
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a. Takes longer than either quoting or summarizingabee you have
to take time to think how to rephrase everything.

b. Your notes are as long as the original

c. It's very tempting not to use all your own words,that it becomes
a mix of paraphrasing and quoting, thus putting gbthe risk of a
charge of plagiarism.

[I. The Evils of Plagiarism (use ppthttp://www.acts.twu.ca/lbr/Plagiarism.ppt )

- the stealing of someone else’s words or views abytbu can pass off those words or
views as your own. Examples:

A. Quoting directly from a book, periodical, Internet¢. without acknowledging
your source in a footnote or endnote.

B. Paraphrasing an author, sentence by sentence,uvdbknowledging your
source.

C. Using without acknowledgment an idea that is unigua certain author.
With this example, consider it unique if you cdinid it in two or more
sources that are not themselves all dependensomgke source.

There are severe penalties for plagiarism, spell#dn the Student Handbook.

If you have time, you might want @emothe following:
Ease with which electronic plagiarism can be foundut:

Do a Google search on some topic. Find a webS€ltgpy 8 — 10 words of distinctive
text. Open a new browser. Paste the copied wntdsGoogle and find the original
website. Same can be done searching acrossxtlhtan advanced search on a
journal database (e.g. EBSCO multiple databasemypti

CLASS TEN: Note Organization; Final Outlining Process

Textbook readingResearch Strategiepp. 154-175, 189-206
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Assignment for which this class is the background:
FOR BEGINNING OF CLASS 11: (ReadResearch Strategiepp. 154-175, 189-
206.)

Present a final research question, outline and bimgraphy (minimum of 25

items, including a minimum of 7 journal articles. You will be assessed on quality
of your question, logic of your outline and relevane of your bibliography to

your question.

You may want to discuss the results of the assigimfnem the previous class, pointing
out perceived issues or answering questions abeudrticles read. Note that this week’s
upcoming assignment does not relate directly testhgect matter of the class.

l. Note Organization

A. Basic Method

Once you have materials in print or electronic fahat represent your notes for a
research project, the issue of organizing thenefi@ctive retrieval becomes crucial.

You want to make sure that what you have distilatiof your research is useful and you
want to avoid wasting time fumbling through it laog for what you want.

A related problem is writing anxiety. If you areigg to write a research paper or
research report, there is the inevitable feelingrefid as you face an empty screen and a
short deadline.

Actually, organizing your notes can solve both peots if you build the organization
around the structure of your paper. Here are #nes of that organizational method:

1. Your bibliography — keep a file of everything yosey either in
RefWorks or in some other electronic form so thait gan
always identify your sources.

2. Your notes — these could be print (photocopiesamdivritten
or typed form) or electronic (more on this in thexnsection).
For print notes, organize them in some sort ofdalgorder,
then number all the pages consecutively.

3. Your Outline [see overhead] — the outline is crhdacause
you want to cross-reference your notes with youlireeiso
that, as you write, you can retrieve the right adtesupport
each part of the outline. Here’s how it works [E&$ETS:
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Take your outline and go through your notes. Whkensomething relevant to a section
of your notes turns up, write the page number efribtes into that section of the outline.
Each outline heading has a symbol related toutt tifat symbol into your notes.

When it's time to write the paper, you need onlybgak to the notes listed as relevant
for each section.

B. Computer Note Organization
If your notes are in various files, create oneiedifile to use for searching purposes.
Assign a symbol for each part of your outline.

Put the symbols into your electronic notes at #tevant places, making sure you leave at
least one space after each symbol:

When you are ready to retrieve notes, use the Beitd function on your word
processor to locate the relevant symbol for eacldling in your outline. The symbol
thus acts as location code.

. Final Outlines

Presumably you've been working on your preliminamgline through the process,
developing it and fleshing it out. You may be wendg why an outline would be so
important to the research process. There are @aeasons:
A. The outline fleshes out your research question,mgak more
concrete.
B. The outline serves as a research blueprint, tejilmgwhat
resources you need to find and what you can avoid.
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C. The outline structures your writing. This lastqaneeds more
clarification. When someone reads a research papesearch
report, it takes a period of time. This means oahe things
need to be read before other things are readrder do make
clear to your reader how your paper is developmd)\@here the
reader is in the process at any one time, you tathenk about
structure. In fact, two things are more likelybiing disaster on
a research paper quicker than any other — a peeareh
guestion and poor structure (= a bad or no outline)

It is difficult to teach outlining, but we’ll try.

A. Draw the main points of your outline out of yousearch
guestion. If your question werBIPT]:

See how the outline addresses the needs of thé@uasad does not go beyond.

B. The intrarion usually serves to do two things — to provide
the reader with a working knowledge of your topid @ahe issue you want to address; and
to present your research question, which usuaky gees as the last sentence of your
introduction.

C. In genethk first parts of your outline will be more
informational, and later parts more analytical. u¥wed to lay a foundation of
knowledge for your reader. Avoid a lot of analysighe beginning of a paper before you
have tried to be as fair and “objective” (if thésaver totally possible) as you can in
presenting information, opposing views, and so on.

D. Look foataral clues in the material that would lead you to
believe that certain material should come befoneinaterial (e.g. chronology,
knowledge before analysis, least likely view fiit;.). Always ask yourself, “What
needs to be presented before the rest of the pgedmencan make sense?”

E. If yoegoresenting several views but hoping to conclade i
support of one of them, always present the viewamugoing to suppolast The
reason is that the reader is generally more coedity what he/she reads last.
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F. If yave presenting several views, you can do thistireei
longitudinal or cross sectional fashion. Generdtygitudinal (all of one view presented
before presenting all of next view) is preferrethi# arguments are not overly complex.
Cross sectional (the various aspects are brokem @ discussed separately by
contrasting the various views on each) works deakeiarguments are complex. [Use
PPTY.
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CLASS ELEVEN: Final Writing Process

Textbook readingResearch Strategiepp. 134-147

Assignment for which this class is the background:

No Assignment, but alert students to the final pagr requirement and final book
review, due the last day of classes (usually a weekso after Class Eleven). The
course generally runs only 11 classes instead of d@e to the workload for a one
credit course.

Final assignment and book review are as follows:

Final Paper (15%)

Present a copy of the final paper on the topic studd in your class assignmentd8e
sure it contains a good research questiofou will be marked on your research
guestion, outline, skill in making your case, and o the strength of your
bibliography to support your case. You should exps that a term paper
bibliography would have a minimum of 25 items, inalding journal articles (7 items
minimum). Less than that creates significant gradéoss. Normally this will be a
paper that you have also submitted in another ACTSourse. [Note: Regardless of
the instructions of the professor in the other cowse, your paper must meet the
criteria above.]

If you have not actually written a paper in anothercourse, turn in a 3 page
summary of the paper you might have written on youttopic, including a research
guestion, an outline within which you provide yoursummary, and bibliography
(minimum 25 items) of the type describe above.

For bibliographies done with RefWorks, use the Turdian (Notes) version rather
than Turabian (Reference List). You may alternatively use APA %' edition style for
counselling papers.

If you are not using RefWorks, you might want to ty the KnightCite program (use
“Chicago” format, if you want Turabian): http://webapps.calvin.edu/knightcite/

Other formatting help may be found at
http://www.acts.twu.ca/lbr/style information.htm

DUE ON THE LAST DAY OF CLASSES FOR THE SEMESTER.

C. Book Review(5%)
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Do a one page review of the textbook. Indicate thealue of the book to you. No
marks will be deducted for negative reviews - | pronise. DUE ON THE LAST DAY
OF CLASSES FOR THE SEMESTER.

From textbook, 3¢ ed.:

Some Tips on Research Writing

10.2.1 Introduce your paper well

Introductions serve two purposes:
They give you a chance to provide your reader wittorking knowledge of your
topic.
They let you state yousingle research question.

One thing to avoid here is the temptation to myitymur research questions along the
lines of:

“Why, then, did Skinner writ&/alden TwoDid he indeed believe that he could create
Utopia with the methodology of behaviorism? Wasblied to the problems in his
approach? Did he later change his mind?”

What you've done is create a shotgun blast hearanarthe world. Your reader has no
idea what your real goal is because you have sy wftihem. The paper itself will be as
superficial and as scattered as your introduct@ep your introduction lean if not mean.

Sometimes a real life illustration is helpful ta ¢j@e topic going. For example, if you are
doing a paper on a historical figure, you might warbegin with an anecdote from that
person’s life that typifies what you want to sapabhim/her. Beyond that, stick with the
purposes of an introduction—to provide a workingwiedge and to state your research
guestion.

10.2.2 Be focused at all times

There is something almost magic about a successgahrch paper. If you have a solid,
narrowly-focused, analytical research question, gau pretty much see in your mind’s
eye the problem to be addressed. If you have astreittured outline, you can envision
the path through the paper to a conclusion befotegyen start writing it. Don’t begin
writing the paper until everything comes into foeun& you have that “Aha” experience
that tells you that you know exactly what you plaro. If it's all fuzzy in your mind, it
will remain fuzzy through the writing process, ahd product will be fuzzy too (a triple
fuzzy can’t be a good thing).

If you keep the narrow focus on what you are domggic will happen.
10.2.3 Always describe before you analyze.

You thought | had long since fallen off my soapbben’t worry. | won't bring it up
again. But do it. Your writing will look more matir
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10.2.4 Avoid ridicule.

When you disagree with a certain author or viewpgiou need to maintain a level of
respect and decorum.Your opponent is not a “motiigt,”stupid” or “useless.”
(Believe it or not, I've seen all of these termsindent papers).

This kind of language reminds me of an elementaingslyard with two kids arguing
about an issue until one of them runs out of ideaksays, “Oh yeah? Well, | think

you’re stupid.” Ridicule is the lowest form of argant. It reveals immaturity and a lack
of ability to address the issues in an intellige@inner. Such language only reflects badly
on you.

10.2.5 Be logical.

By this, | mean that, whenever you are travelirangla certain train of thought, make
sure your reader is in the caboose behind you. tOliraround. Don’t jump to another
track without warning. Always remember that you\aréing for someone who doesn’t
know where you'’re going. Lead your reader alonglgestep by step. Stay on track. For
example, when you move on to a new area of disonssse a transitional phrase such
as, “Turning to the issue of ...”

Having a clear sense of your research questioroatidie is a great help here. If you
have a single focus for your paper and understa@dteps you need to take from
guestion to solution, it's easier to help your eastay with you. To make sure you're
really on track, ask yourself for each paragrapyoar paper:

Is this paragraph in the right place in my paper. (does it match the heading it's
under)?
Does this paragraph contribute to the solutiomigrresearch question?

There are times when | come across a research pétpea “bulge” in it. What's a

bulge? It's a body of information that has littedationship to the paper topic. How did it
get there? The researcher worked for a long timgoomething that, as it turned out,
didn’t really relate to the final paper. But no omants to admit a big waste of time, so
the researcher simply plugged the less-than-retevaterial into the paper anyway. This
turned what might have been a lean and mean résessay into an ugly project with an
unsightly bulge in the middle of it. The poor reads left to figure out what the bulge
has to do with anything else.

10.2.6 Be explicit.

| don’t know how many students there are out tligo®d, otherwise intelligent,
students) who believe in ESP. They assume thatphefiessors can read their every
thought even it is never expressed. Thus we gehatbat looks something like this:

“In looking at the issues of Nicea, we must foctithe Arian Debate. The facts are well
known and thus we move to the specific role offtmeous Athansius in dealing with ...”
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What's a Nicea? What's an Arian Debate? Who's Alsams and, if he’s so famous, why
have | never heard of him? If you don't explain ss®mif clearly throughout, your reader
has no idea whether you know what you're writinguatteither.

10.2.7 Aim for clear writing rather than erudition.

The mark of an educated person is not the lengtoodis and sentences used theat
ability to communicate complicated information iaip languageBe concise. Say what
you mean. Avoid like the plague every long word veh& shorter word would work as
well. Try never to be ambiguous.

10.2.8 Watch out for flawed arguments.

These include:

_ Misrepresenting authoritie$f you are appealing to someone’s work as support f
your argument, be very sure that you representpiision accurately. Don’t quote out of
context, suppress information that would give aerfuynest picture, or do anything
similar. This sort of misrepresentation is bedttefthe tabloid newspapers.

__Arguments from originslust because a viewpoint arose from a dubious sptii@does
not necessarily mean that it's wrong. If a nastyggoment that exploits the poor of its
nation comes up with a wonderful invention to hefygl famine in the world, is the
invention of no value simply because the governntazgme from is exploitive? Of
course not. Those who know about such things aregdo have to examine this
invention and make their own assessment, regardfassorigin. Similarly, we can’t
always assess the value of an idea by considdragdrson who suggested it. While it
might seem legitimate to doubt the advice on famiiity put forward by someone who
has been divorced seven times, you have to lothegberson’s material itself. The
concepts may be sound even though the author ddexemplify them.

__Arguments from insufficient evident¢@m constantly amazed at the way some
researchers skip over Welghty problems without mgkineir case. They use expressions
like, “It is obvious that ...” or “Such a view is uteeptable today ...” or “In my opinion

.” even though much more effort is needed to cocwitine reader that it really is
obvious or unacceptable. My reaction when | seestants without sufficient evidence
is to assume one of three things: the writer hadorie enough research to discover that a
controversy exists, the writer has no evidencdfer and is trying to bluff through the
problem, or the writer is vain enough to believat this/her mere opinion is all any reader
needs in order to be convinced.

How much evidence is sufficient? Enough to be cotivig. When you write a research
paper or report, you need to imagine a reader wistightly hostile, who isot prepared
to believe you. Then you must present enough saigoyour argument that your
hostile reader will at least say, “Well, you makgomd case.” You don’t need absolute
proof, just enough evidence to get your readeake tyour view seriously. If you don’t
have the evidence to do this, then you will haveeaa lot more humble about sharing
your views. Admit that evidence is scarce and tinaefore, any position you are taking
on the matter is tentative.
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Sometimes, the evidence is not available at alhdf's the case, admit it. Write
something like, “There continues to be much debage this issue, and no consensus
seems possible until more evidence is found.” (Dbswicidally write: “I can’t
understand this issue, so | haven’t made up my rf)ind

10.2.9 Know when to quote and when not to quote

You should quote:
When you want to back up your view with that oframinent scholar who agrees
with you.
When something someone has written is catchy orarante in its wording. For
example, Bruno S. Frey, in his bodkgaling with Terrorism: Stick or Carrot,
gives the following clear analysis of the differermetween deterrence and brute
force:

“Deterrence is not necessarily the same as using wrce. Deterrence involves the
threatof damage to an adversary. It would be most sufidagg were possible not to
actually carry it out.” (p. 28)

In a few short sentences, he explains a crucitihdigon in such a way that little more
needs to be said.

You should not, however, quote:
When you can say it just as well in your own words.
When the material you want to quote is over 5 biné€s long (unless it is
absolutely crucial in its original wording and isaessary for the central theme of
your paper).
When you already have a quotation every page oliriwour essay. You don’t
want to fill your paper with quotations. Your reageimarily wants your wisdom,
not that of everyone else.

10.2.10 Know some basic Rules for Quotations.

Make it a habit to present your own material fitsgn back it up with a quotation.
Quotations should not normally be used to presewtdata. Here the issue is one of
authority. Every time you present new data withuatgtion, you are deferring to the
authority of your source. That knocks the wind oluyour own authority as an author.
Let’s put it this wayWhose paper is itR’s yours. Stand on your own two feet and make
your own statements. Quotations are for backupsapgort.

Thus the pattern you should use is something hise tn your own words present some
data or a viewpoint, then follow up with somethiikg “As Joseph Schwartz has
argued...”, then quote from Schwartz in support afrydata or viewpoint. Even if you
are just presenting the views of someone (e.g., 8kkner), present those views in your
own words first, then if you need to, follow up i quotation from Skinner that
summarizes his position well.
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Never, never, never, everite a paper that strings together long quotatiaterspersed
with only a few lines of commentary by you. Suclpg@® are doomed, since your
professor knows that her ten-year-old could pagjether the same quotations just as
well. A research paper is supposed to be predoriynampresentation of material in your
own words, showing that your can present data aedhat data analytically to answer an
important question. Use quotations sparingly, nyeaslsupport for what you are saying.

If you have a book or article that quotes anotlerse, and you want to use that
guotation, the rule is to find the original southat the quotation came from and quote
that source directly. Until you go back to the ora source, you can’t know for sure
whether the quotation was accurate or quoted iprdper context was. Only if you can'’t
find the original source should you use the boo#rticle in which you found the
guotation. Even then, you need to indicate whatam@udoing:

3
Raymond Sludgelhe Red Rosd,7, as quoted in Horace Roebuck, “Roses are Fqgtever
Flower Journal42 (May 2000): 76.

But think twice before you use this option. Somef@ssors will punish you for doing so
(and, of course, professors are the ones witthalpbwer).

10.2.11 Know the uses of footnotes/endnotes/citaim

These days, most students are using short forrisadions (e.g., Jones, 241) instead of
the more traditional footnotes and endnotes. Is ¢hse, only the first of the purposes
below is going to interest you. But don’t forgeatlyou can still add footnotes related to
the other purposes below, even when you’re usistgpat citation method.

The purposes of Footnotes/Endnotes/Citations irclud
Citing works you have quoted or borrowed ideas frbhast students are aware
that direct quotations need to be noted/cited.yButneed also to footnote
borrowed ideas if they are relatively unique. Hem@'(perhaps simplistic but
helpful) rule of thumb: If you use an idea that y@un only find in one or two of
your sources, it's better to cite the source(sthéf material is found in three or
more sources and you can’t see that these areviagdheir idea from a single
source in the past, don’t bother with a note/@tati

Stating further bibliography for the reader who nhbayinterested in pursuing the
matter. This procedure, which might look a bit tedi, shows the extent of your
research and could earn you appreciation fromehdar (and a higher grade if
the reader is a professor). Even if you are usislyaat citation format in the body
of your paper, you can still add further bibliogngas a footnote.

Citing sources that agree with your position. Tikiespecially useful if you know
you’ve gone out on a limb and you suspect yourgssdr is ready to cut it off at
the trunk. The support of five other scholars whoea with you may not prove
your case, but at least it shows that you are filaka. Begin this type of
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footnote/endnote with something like: “So too Stedehnson, [etc.]” or “This
position is also held by ...”

Defending a certain position against possible dlgas. Here you are not sure
someone will object to what you are saying, but gyee a potential flaw in the
argument. It's better for you to point out the gevb yourself and respond to it
before your reader can raise it as an issue. Adofar this could begin, “It might
be objected that ... but [then give your respongbeqgossible objection].” This
type of note shows your reader that you are natdrio present a whitewash with
only your side represented. If, however, you findttthe possible objection you
are responding to is important for the whole thofstour paper, include it in the
actual text of your paper. Notes are for additiardess relevant material.

Dealing with a related side issue that might sghalflow of the essay itself if it
were to appear in the text. This use is rare, butmmay want to add to the depth
of your paper in this way. Be careful, though, @t don’t make the multiplying
of notes a habit.

10.2.12 Watch your conclusions.

A good conclusion briefly summarizes the main fooligour paper and makes your final
position clear. Avoid flowery, sentimental, or olygiong conclusions. Say what you

need to say and end it mercifully. In general, bahlage at the end of a fifteen page paper
is more than enough.

10.2.13 Give your final paper a professional look.

Your final project should avoid typographical oe#img errors (use your spell-checker).
Find out what style manual your institution is wgiand follow it rigorously for title
page, outline page, page format, bibliography, \&tith bibliographies, make sure you
follow the format rules you've been given. If yoaven’t been given any, then choose a
style manual and follow it (See Appendix for morestyle).

RefWorks is a big help, remember that no bibliopsagenerator is foolproof. You will
have to troubleshoot everything. The best way tthdois to have a crib sheet for your
style (a list of the most common examples of forneeks, articles, web pages, etc.) and
compare it with the bibliography that you've geneda fixing things as needed. Word to
the wise—Professors tend to assume that a slomalupt is evidence of a sloppy mind.
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APPENDIX ONE: Online Teaching Resources

Class Onehttp://www.acts.twu.ca/lbr/newintro.ppt

Class Twohttp://www.acts.twu.ca/lbr/DevelopingResearchQuesbins.ppt

Classes Two and following http://www.acts.twu.ca/lbr/RES500slides.ppt

Class Ninehttp://www.acts.twu.ca/lbr/Plagiarism.ppt
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APPENDIX TWO — Assignment Rubrics

ONE

No rubric. Score out of ten. Key:

2. How did the invention of writing change the prewriting methods by which a
society handled information?

Tradition could be preserved. Keepers of the mftion tradition lose power.

3. Name several significant changes to the world afformation brought about by
the printing press.

Ability to have multiple copies of the traditione&pers of information lose power;
impetus to advancing knowledge

4. In the process of publishing information, what$ “gatekeeping” and why is it
significant?

Gatekeeping is the process by which the publisbtarchines what will and will not be
published. Significance is that it can help mamtpality, but it can also be a tool for
censorship.

5. In what ways is the creation of the World Wide Véb a “revolution” for
information?

Access like never before to all sorts of informatigreatest vehicle for free speech ever;
bypasses gatekeepers so that anyone can haveaiiedtemands more evaluation by
users

6. In what ways are electronic documents “differeritfrom print ones?

a. They can be distributed widely within a verpighime period, thus making them far
more contemporary than print.

b. They can be easily altered without detection.

c. Copies can look entirely different from one o in font, print size, spacing, color,
etc., so electronic documents are more malleakle phint.

d. If the document has hyperlinks to other docuriie reader does not have to stay
within the document itself. Do the hyperlinks thhesome part of a larger “document”
that includes the original text as well as the eahbf the hyperlinked pages?

e. If the document is hyperlinked within its owantent (through bookmarks or a web of
hyperlinked pages), the reader need not readoitdar as is normally done with a print
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document. This disrupts the idea of a documentlesear progression of thought and
may work against the interpretive guideline thagrg\piece of data must have a context.

7. Name some advantages of e-books. Why, then, #ney still not particularly
popular?

Accessible from remote places; can be searchable.
8. What is peer review in journal article publishing?

Form of gatekeeping by which scholars in the sulfjetd review submitted articles to
determine if the journal will publish them. Maycoemmend revisions before publication.

9. What is the open access movement and why waséen as necessary?

Movement to provide scholarly information digitaftyr free via the Net. Mainly spurred
by exorbitant pricing of scholarly journals, etwhose research is often funded from the
public purse.

11. What are the advantages and limitations of WeB.0 for information?

Connectivity and collaboration create better id&as make a better world than did one-
way communication. But much in Web 2.0 reflects shme shallow thinking found in
person to person conversations.

12. Why is not all “information” actually informati on?

Because some of it is produced by people who arqumdified or have agendas that bias
it. You can't believe everything you read. Evepadu do, it may not be of high quality.
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TWO
RUBRIC FOR RES 500 A - R
ASSIGNMENT TWO Professor; William Badke
Due beginning of class three
Criteria Points

2-Developing 3 —Advanced4 — Mastery

1- Basic level
Level Level Level

Specialized Both

Identify
appropriate
reference
sources

General

Create a
summary

Short, basic
summary
lacking in key

details

knowledge
of the topic

encyclopedias
Wikipedia

reference
sources that

summary
that has
some key
details
present

Two

At least ong
relevant
reference
source

Good
working
knowledge
of the topic
but no
reference ft(
possible
issues or
problems
that could
be
addressed.

reference
sources
highly
relevant to
the topic

Good
working
knowledge
that
includes
reference {(
possible
issues,
problems
that could
be
addressed

One moderate
good question
but the rest
failing on
several points
(see textbook
appendix)

Three or

more good

guestions

even if the ,
need somefjildemanding
work analysis

moderately
good
guestions b
the rest
failing on
several
points

Identify
good
potential
research
questions

Total----> |_8__

Professor CommentsAssign maximum points for those who meet Critedo
and prorate down to level 1 (if 4 points, leveletggone point).
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THREE

RUBRIC FOR RES 500 A -
ASSIGNMENT THREE

Due beginning of class four

Professor: William Badke

Criteria Points

2-Developing 3 —Advanced4 — Mastery

1- Basic level
Level Level Level

Creative

and

insightful

use of 2
terminolog

to get best
results

Roughly
Uses broad orjjfirelevant Good use @
less than terminology
relevant but could beg
terminology more results
relevant

Identify
appropriate
terminology
for Google
search

Excellent
sites that
make a rea

Identify Websites are Jjj Sites are in
relevant somewhat in Jfitarget area
and good target area bufifibut quality ig sites contributio 2
quality sites are not uneven or ) - to the topic
. . N | identified.
websites mainly on topi@ijjlimited are
identified.

Good,
relevant

Question is
vague or too
broad or

Question is

all right but Jjj Question is

good and

demands too focuses on jjfjand should 2
little analysis problem make a rea

but is in subjeq : solving contributio

area to subject.

Identify
good
research
guestion

rephrased tq

Outline

Outline is on Outline shows sign

Prepare a . relevant to covers all .

b subject but ) of being an
useful question bugiflareas

L does not relate e excellent 2
preliminary missing onefifjdemanded )

. well to researd
outline X or more by researc

guestion X
aspects guestion

Total----> |8

Professor CommentsAssign maximum points for those who meet Critedo
and a half point less for each increment down to 1.
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FOUR

RUBRIC FOR RES 500 A -
ASSIGNMENT FOUR

Due beginning of class five

Identify

Identify
relevant
book titles

Analyze
results of
search

Criteria

1- Basic level

Uses broad or
less than
relevant
terminology

Results are
somewhat in
target area but
sites are not
mainly on topiq
demanded by
research
guestion

Basic
awareness

Professor: William Badke

Level

Roughly
relevant
terminology
but could beg
more
relevant

Results are
in target are
but quality ig
uneven or
limited

Identifies
problems
and is
realistic

Level

Good use g

results

Good
results,
relevant to
research
guestion,
identified.

2-Developing 3 — Advanced4 — Mastery
Level

Creative
and
insightful
use of
terminolog
to get best
results

Excellent
results that
make a rea
contributio
to meeting
the needs (
the
reference
guestion ar
identified.

Is able to
troubleshod
issues

Total----> |_8__

Professor CommentsAssign maximum points for those who meet Critedo
and a point less for each increment down to 1.
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FIVE

RUBRIC FOR RES 500 A -
ASSIGNMENT FIVE

Due beginning of class six

Identify

appropriate
LC subject
heading(s)

Identify
relevant
book titles

Analyze
results of
search

Criteria

1- Basic level

Uses broad or
less than
relevant
headings *

Results are
somewhat in
target area but
sites are not
mainly on topic
demanded by
research
question

Basic
awareness

Professor: William Badke

Roughly
relevant

relevant

Results are
in target are

but quality ig

uneven or
limited

Identifies
problems
and is
realistic

Level

Good use @
headings ta
get good
results

Good
results,
relevant to
research
guestion,
identified.**

2-Developing 3 —Advanced4 — Mastery

Level Level

Creative
and
insightful

headings tdg

Excellent
results that
make a rea

to meeting
the needs ¢
the
reference
question ar
identified.

Is able to
troubleshod

Total----> |8

Professor CommentsAssign maximum points for those who meet Criterdo
and a point less for each increment down to 1.

* Students who identify only keywords that are legfitimate subject headings
should have the assignment returned for revisi@hrasubmission. **Take
into account that for some narrow topics there matybe narrow enough
subject headings to make a good fit. In this caseept slightly broader
subject headings in the Advanced category.
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SIX

RUBRIC FOR RES 500 A -
ASSIGNMENT SIX

Due beginning of class seven

Professor: William Badke

Criteria Points

2-Developing 3 — Advanced4 — Mastery

1- Basic level
Level Level Level

Chooses two Chooses at

Chooses least one Chooses t
broad-based d
relevant . relevant relevant

indexes narrow indexes

Chooses th
best two
indexes for

Good use o

Identify in general topi

relevant area but two

terminologyjl broad or badl
formulated

least one
subject
heading

controlled
vocabulary
if available

Articles are in

topic area but Articles are

are not directlyiff Articles are mostly on
Produce relevant, are ffiroughly Relevant target to
relevant diverse in relevant butfjjarticles help in
articles subject matterjjficould be found addressing

or contain 2 offffmore so. the researc

more book question.

reviews.

Indicated Indicated

availability glavailability
of all
articles (ong
point)

Indicated
only full text
articles (zer
points)

Did not show
availability
(zero points).

Check
availability

Total----> 8

Professor CommentsAssign maximum points for those who meet Critedo
and prorate down to level 1 (if 4 points, leveletggone point).
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SEVEN

RUBRIC FOR RES 500 A -
ASSIGNMENT SEVEN

Due beginning of class eight

Identify
relevant
terminology

Produce
relevant
documents

Criteria

1- Basic level

Minimal searc
term skill

produces som
relevant items

Used topic tha
was not
relevant (zero
points)

Terminology ig
in general topi
area but two
broad or badl
formulated

Documents ary
in topic area
but not directl
relevant,
diverse subjec]
maitter or 2 or
more book
reviews.

Professor: William Badke

2-Developing 3 —Advancec4 — Mastery

Level

Competent
search term
andsome
relevant
results

Topic was
somewhat
relevant but
not fully
(one point)

OK but othe
formulationg

Documents
are roughly
relevant but
could be
more So.

Level

terms and
relevant
results

Topic was
somewhat
relevant bu
not fully
(one point)

Good use q

Relevant
documents
found

Level

Competent
search ter
and releva
results.
Identifies
full text

Identifies
topic fully
relevant for
ERIC

Creative
terminolog
including
controlled
vocabulary
if available

addressing
the researc
guestion or
stated topic

Total---->

-81-

Points

I
I
I
8

Professor CommentsAssign maximum points for those who meet Critedo
and prorate down to level 1 (if 4 points, leveletggone point).
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EIGHT

RUBRIC FOR RES 500 A -
ASSIGNMENT EIGHT

Due beginning of class nine

-82-

Professor: William Badke

Criteria Points
1- Basic level 2-Developing 3 —Advanced4 — Mastery
Level Level Level
Ident|f|e§ Site is
connection ;
Feels . heretical
- . with
ASSess somewhat Identifies site Worldwide breakaway
: bothered by sigfjas fromWCGH_ 4
site #1 . . Church of .
but no clear cultic/hereticd which has
" God and
critique .
group is
heretical
Sees site as
ASsess . uneven — : 8
Site #2 Sees site level some . 5
as scholarly — —
scholarly,
some not
Uncertain Sees site as
Assess scholarly but .
Site #3 whether or nog gives limited 2

evidence

Total----> |_8__

Professor CommentsAssign maximum points for those who meet Critedo
and prorate down to level 1 (if 4 points, leveletggone point).
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NINE

RUBRIC FOR RES 500 A —
ASSIGNMENT NINE

Due beginning of class ten

Professor: William Badke

Criteria Points

2-Developing 3 — Advanced 4 — Mastery

1- Basic level
Level Level Level

Did not Identified Found
State identify main theme Qfithesis/questidg
thesis or pjjresearch but not or formulated
research Qfquestion or Rfjresearch one if not
question main theme Jfquestion/thes

(zero points) i (half point) (one point)

Identified all
Identified main
most main arguments
arguments with clear

Only minima@ji Identified
understandirisome main
of main arguments b
arguments missed othery

Moderate answered the
Minimal analysis but Jfievaluative
analysis could be guestions in
stronger the
assignment

excellent
depth and
insight in
evaluation

Gives some

reasons for Sound excellent
evaluation. evaluation insight into
Evaluation with good strengths /
reasonably insights weaknesses ¢
sound

Ambiguous
or approving
disapproving
with little
evidence

Total----> 8

Professor CommentsAssign maximum points for those who meet Critedo
and prorate down to level 1 (if 4 points, leveletggone point).
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TEN

RUBRIC FOR RES 500 A —
ASSIGNMENT TEN

Due beginning of class eleven
Criteria Points

Professor: William Badke

4 — Mastery

1- Basic level 2-Developing Advanced
Level

Level
Level

Question is
very well
formulated
and should
make a real
contribution tqg

Question is
vague or too

Research broad or could be

Question : . Wfirephrased to

Question is a
right but

make it more

subject area effective subject.

I
o . Outline .
Outline is onfliOutline is q
. covers al . .
subject but relevant to signs of being
i areas
does not guestion but an excellent 5
relate well tofff missing one guide for —
research or more research on
research
: I

butisin

question aspects question guestion

High level of

Generally in jfiGenerally in
relevance ang

topic area byifitopic area,

items are with some

diverse or relevant itemfifjitems of
broader than ${{high
res. question quality

Bibliography hrese
of the best
material on th
topic

for topic

Total----> 8

Professor CommentsAssign maximum points for those who meet Critedo
and prorate down to level 1 (if 4 points, leveletggone point).

FINAL PAPER - Note that students may submit a fullpaper or a condensation of a
paper they might have written.

RUBRIC FOR FINAL PAPER Professor: William Badke
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Criteria Points

2- 3 —
_I 1- Basic level [fDeveloping J§lAdvanced

Outline

Basically on
subject but doq§
not really
address
research
guestion

Developmen

Lots of
general/broad
sources and/o
much diversity
and/or not
enough titles

Bibliography

Little use of
proper format
(zero points)

EEEE:\

Professor CommentsAssign maximum points for those who meet Critedo
and prorate down to level 1 (if 4 points, leveletggone point).
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BOOK REVIEW

Award 5 points if good summary of book and reastsahalysis/evaluation. Drop
points if either is deficient.



